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CHAPTER I 
INTRODUCTION 
In recent years t here has been a great deal of work devoted 
to improvement and enrichment of the elementary school curricu-
lum. Th e social studies, with which this paper is particularly 
~Ji 
concerned, have been no exception in this educational revolu-
tion. Yet with all this research on methods of teaching, there 
has been very little done to discover the children's viewpoint 
with regard to their school subjects. To fill this void in the 
esearch litera ture, an extensive survey of children's preferen-
school subjects was undertaken in the Fall of 1947 by y 
graduate students at Boston University. In this study 
13,483 fifth-grade children from sixty-five towns and cities in 
yew England were polled as to their favorite subjects, each chil 
ndicating on a prepared checklist his first, second, and third 
The finding s indicate that reading and arithmetic are 
the f avored subjects in the fifth grade, with social 
fourth. 
~nat study made available statistically signi ficant da t a on 
references of fifth-grade children. The next problem which pre-
1 ented itself was that of finding what changes, if any, took 
1 The basic data on sub ject preferences are f ound in Helen C. 
lanchard, Subject ?reference s in the Fifth Grade, unpublished 
aster's thesis, Boston University, 194S. The Blanchard thesis 
lists the names of all other theses in the group study . 
place in preferences from one grade to another. With this in y 
mind, Donahue and Dyer in 1949 gave the same questionnaire, with 
minor changes because of curriculum variation, to the children 
in two of the communities which had been included in the Blan-
chard et al study. These children were· no1'J in the seventh grade 
thus affordi ng a basis for comparison between fifth and seventh-
grade choices. Of particular interest to t hose c.oncerned with 
elementary school social studies is their finding that social 
studies rose considerably in rank order of preference from the 
fifth grade to the seventh grade. This was true in both commu-
nities which were studied, but it was especially notable in the 
community designated as Community A. 
The Problem 
From the two studies described above it is now known that 
in two communities studied and possibly in many more, a pro-
nounced change takes place in children's attitudes toward social 
studies between the fifth and seventh grades, whereby social 
studies assumes greater popularity in the seventh grade. The 
questions which now remain to be answered lie in the realm of 
finding the determinants of these preferences - the 11 why" of the 
preferences and thus the nwhy" of the change in preferences. 
The present study then represents an attempt to get at the atti-
tudes and conditions which underlie the preference statements 
1/ Harland W. Donahue and Mary E. Dyer, Subject Preferences of 
s eventh-Grade Tneir 
2 
with respect to social studies. 
Because the change in rank order of preference for social 
studies was most pronounced in Community J~ in the Donahue and 
Dyer study, it was decided to study the children in that sample 
more intensively. In order to study this change in its most 
dramatic. manifestations, the sample in Community A was still 
further reduced to include only those children who had expressed 
no preference for social studies in the fifth grade either as a 
first, second or third choice but then had chosen social studies 
as their first choice in the seventh grade. Thus the immediate 
problem becomes one of finding out what caused the known change 
in preference for these particular children. 
Since the problem is primarily one of discovering attitudes 
and opinions which are probably not explicit in the childrents 
~minds, a method of questioning had to be devised which would re-
veal these attitudes and opinions even though the child might 
;not be aware of their existence or their connection with social 
studies. ~mile the Questionnaire with its strictly worded ques-
~ions provides uniformity of responses and ease of analysis, it 
~akes impossible the determination of what the questions really 
mean to the child and what the child really means by his response 
f nd in dealing with attitudes this matter of interpretation be-
t omes extremely important because we are dealing with feelings 
r ather than with factual, easily verbalized material. Frequent-
~y, in response to specific questions about likes and dislikes 
br feelings, one gets broad generalizations, tautological state-
3 
ments, or convenient dodges. In order to get meaningful results, 
one has to get beneath these surface responses. Because of' thls, 
a somewhat non-directive interview technique was chosen as the 
most suitable research method. 
That this choice has its disadvantages is not to be denied. 
Interviews take a great deal of time and consequently limit se-
verely the size of the sample, although in this study the sample 
included all the children in the community who had shown the 
change in attitude toward social studies. There cannot be 
strict uniformity from one interview to the next so that analy-
sis is rendered very difficult. There is always danger that y 
certain responses are unwittingly suggested by the interviewer. 
Also, use of more than one interviewer introduces an additional 
factor of variability since the interviewer to a large extent 
determines the structure of the interview and it is the inter-
viewer's report of the interview which constitutes the data. 
In full recognition of these disadvantages, it was never-
theless felt that a non-directive type of interview was the only 
way to arrive at the causative factors behind subject preferen-
ces. The results are necessarily descriptive only of the parti-
cular children interviewed. But the method is validated by the 
highly suggestive qualitative responses which can be obtained 
and by the suggestions of causes and attitudes which children 
l / Stuart A. Rice, "Contagious. Bias in the Interview: A :Metho-
ldological Note,'' American Journal of Sociology, November, 1929, 
35: 420-423. 
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would not be able to make explicit on direct questioning. 
Thus, through the non-directive interview, the writers have 
tried to reac~ some understanding of the reasons, feelings, at-
titudes, and conditions which brought these children from, at 
best, a feeling of indifference toward social studies to a deci-
ded preference for social studies over other school subjects. 
Necessarily involved here also in a limited fashion is the ques-
tion of the social studies content, teaching materials, and pupiJ 
activities which are preferred by children. It is hoped that 
the findings of this study will at least suggest something of 
the children's viewpoint in the area of social studies -what 
makes them like it, what makes them dislike it. 
5 
REVIEW OF THE RESEARCH 
Vfuen the group study on pupils' subject preferences was un-
1/ dertaken at Boston University, it was a venture into practically 
virgin territory. This was the first study of sufficient size 
and scope to yield statistically significant results and thus 
make possible some valid generalizations with respect to subject 
preferences. There is record of only two studies of any signi-
Y ficance previous to this one. Ethel E. Holmes had made a tabu-
lation of the subject preferences in her own elementary school. 
However, her sample was limited and she was able to present only 
the raw data with no statistical treatment of it, making the y 
findings inconclusive. Robert Hill Lane did a somewhat more 
comprehensive study. He reported on the likes and dislikes of 
children in grades three to six in seventy-four Los Angeles ele-
mentary schools. , The size of his sample was considerably greater 
than that used by Holmes; but ina smuch as the data were compiled 
from only one school system, the results cannot be construed as 
~ Blanchard, op. cit. 
y Ethel E. Holmes, "School .Subjects Preferred by Children," 
Sixteenth Yearbook of the National Educational As sociation, De-
partment of Elementary School Principals, Washington, D. c., 
National Educational Association, 1937, pp. 336-344. 
;3/ Robert Hill Lane, The Principal in the Modern Elementary 
School, Houghton Mifflin Company, 1944, pp. 270-273. 
indicative of the subject preferences of pupils from varied com-
Thus the Boston University study with its findings on 
preferences of fifth-grade children throughout New 
ngland was the first study from which authoritative conclusions 
could be drawn. 
In order to test the findings of this study against the 
ossibility that the New England sample did not adequately repre 
sent the situation in other parts of the country, the same check 
list was given to 2350 fifth-grade children in a southwestern y 
city in December, 1948. Thi~ study produced a slightly different 
a.nk order of preferences, but the subjects which occupy the 
f'irst three places remain the same, i.e., reading, arithmetic an 
art are the three most popular subjects in both studies. Simi-
larly in both studies, the fourth, fifth, and sixth places are 
held in varying order by social studies, music and spelling. y 
Donahue and Dyer then followed up this study with an appli-
cation of this validated method of determining subject pref'eren-
ces to another grade - the seventh. Since their s•mple includes 
children whose pref'erences had been recorded in the fifth-grade 
study, they were able to report on the change in preference 
which took place. The sample in this study was toosmall for the 
drawing of broad conclusions, but the findings are nevertheless 
highly suggestive in the following of a set of attitudes over a 
number of years. 
ase, "Subject Preferences of Fifth-Grade Chil-
School Journal, December, 1949, 50:204-211. 
Donahue and D er, op. cit. 
. I The interview in its broadest terms has been used by man in 
all times, for it is essentially merely "a conversation with a y 
I
I purpose. 11 Definitions of the interview vary considerably in 
!detail, with almost as many different emphases as there are 
people writing about it. The term "interview" has been used to 
refer to such widely differing "conversations" as the polling 
questionnaire with strictly worded questions and specified al-
ternative answers at one extreme to the completely unstructured 
free associating on the psychoanalyst's couch at the other ex-
l treme. 
Symonds. 
Perhaps a good working definition is that given by 
He says: 
Interviewing is a method of securing data by a 
face-to-face consultation conference in which a 
person tells an interviewer his story or version 
of a set of facts or answers questions conce7rn-ing whatever problem or inquiry is at hand.~ 
Thus, the interview as interpreted here is characterized by 
a meeting of the interviewer and interviewee in which the latter 
is led by questions and suggestions to give information which is ' 
pertinent to a particular problem. The questions in this type 
of interview are in the nature of open que~tions, i.e., the in-
terviewer is not told specifically the possible answers to the 
questions and there is a relatively free flow of conversation 
y w. V. Bingham and B. V. Moore, How to Interview, Harper and 
Bros., New York, 1941, p. 1. 
2/ P. M. Symonds, Diagnosing Personalitl and Conduct, Century, 
~ew York, 1931, p. 456. 
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ithin the limits of the problem. The problem itself is most 
frequ~ntly in the area of attitudes, feelings, or processes. 
I With this definition in mind, the writers set out to find 
hat use had been made of this technique in the study of chil-
dren. I 
The ~esearch material found falls into three types: 1) use I 
I 
lor the interview to diagnose a child's difficulties or persona-
lity characteristics; 2) the therapeutic interview in use in 
counselling or psychoanalysis; 3) the research interview where 
a number of children are interviewed for the purpose of gather-
ing data about a particular problem and where the total emotion-
al pattern of the child is not of primary concern. 
The first two types of interviews are by far the most nu-
merous in both the literature on interviewing techniques and tha y 
on child psychology and education. Torgerson, in recommending 
I Jthe interview as a diagnostic and therapeutic tool to be used by 
i 
teachers, says of this technique: "Interviews may serve a vari-
ety of purposes: to acquaint the interviewer with the subject 
and his problem; to produce pertinent information; to disclose 
I . 
developmental aspects of a problem; to permit cooperative plan-
ning between the interviewer and the pupil for a program of cor-
rection." y 
Buswell and Lenore very early realized the value of the 
1/ Theodore L. Torgerson, Studying Children: Diagnostic and 
Remedial Procedures in Teaching, The Dryden Fress, New York, 
1947, p. 116. 
2/ G. T. Buswell and John Lenore, Diagnostic Studies in Arithmel 
tic, Supplementary Educational Monograph 'No. 30, Chicago Univer-
1 sity, University of Chicago Press, 1926, p. 106. 
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diagnostic interview in discovering the basis of children's 
difficulties in arithmetic. Their method as described in this 
monograph was "to sit down with the child in a quiet room, place 
before him the Pupil's Work Sheet, and observe his work, asking 
questions whenever it app_eared that a question might make mol"e 
clear the method of work which was used." The comments which 
the children made were recorded verbatim. Essentially this same 
method of diagnosing arithmetic difficulties was also used by y _y 
Brueckner and later by Burge. All three of these reports give 
detailed descriptions of the interview method used and illustra~ 
this method with sample interviews. 
The diagnos~ic interview has also been found useful in the y 
analysis of reading problems. Hackman, in a general discussion 
of this use of the interview, points out that the interview en-
ables one to secure subjective information which cannot be ob-
tained from records or testing. 
It is with the use that has been made of the research in-
terview that we are particularly concerned here. Probably 
i1 Leo J. Brueckner, Diagnostic and Remedial Teaching in Arith-
metic, John C. Winston Company, Philadelphia, 1930. 
~- Lofton V. Burge, ''Interview Technique as a Means of Diagno-
sing," Journal of Educational Research 27: 422-429; February, 
1934. . 
3/ Roy B. Hackman, ninterview as a Technique in the Analysis of 
IF{'eading Problems,'' Education 67: 482-487; April, 1947. 
:1..{) 
partly because of the expense and time elements and partly be-
cause of the difficulty of analysis, this technique has been 
used but sparsely in research problems concerned with children. 
The objectivity of the questionnaire with its accompanying ease 
of a&ninistration and analysis has made the questionnaire a much 
more widely used tool than the cumbersome interview. 
One of the first to use a research method which resembles 
lthe interview in the study of children was G. $tanley Hall. 
Hall wanted to find what children thought about the common 
things in life. To do this he prepared a set of 123 questions 
v 
which he then gave to Boston school children. This was not an 
interview method as interpreted here, but it can be considered 
a forerunner of the interview technique. 
An early study which employed a technique more closely ap-
proximating our definition of the interview was that done by 
?:I 
'Meltzer in 1925. Meltzer set out to study the nature and de-
,velopment of children's social concepts. After choosing the 
social concepts he would study, he gave the interviewees a modi-
fled free association test with these concepts. The children 
were instructed to respond with whatever they thought on hearing 
the concept and then the interviewer, with careful probing ques-
tions and comments, brought out the meanings of these responses. 
1/ G. Stanley Hall, The Contents of Children's Minds on Entering 
School, E. L. Kellogg and Company, New York, 1893. 
2/ H. Meltzer, Children's Social Concepts: A Study of Their 
~ature and Development, Teacher's College Contributions to Edu-
cation, No. 192, 1925. 
Meltzer considered the interview to have the distinct advantage 
of providing natural, :tnformal, and spontaneous responses, al-
lowing the investigator to probe into obscure points, evasions, 
and generalities. The disadvantages which he notes are again 
' 
those cf enormous expenditure of time .and difficulties involved 
in analysis. Meltzer's conclusion as :to the effectiveness of 
the method he used was that "for the purpose of gaining insight 
into the development of concepts in the minds of children, the 
.Y'" Personal Interview is far and away the best of the procedures ••• 
A few studies were found which used the interview technique 
to discover the interests and preferences of children. In one 
2/ 
such study by Eisenberg-; 3000 . children in the New York Metro-
politan area related through interviews their preferences as to 
radio programs. Private, friendly conferences were held in 
which the children not only specified their particular preferen-
ces, but also explained the genesis of these preferences. 
Dimock~imilarly used the interview technique to discover 
interests, although here the problem of the research was more 
closely related to the whole personality development of the 
child. In this study 200 boys between twelve and fourteen years 
1/ ibid. p • 86 • 
2/ A. L. Eisenberg, Children and Radio Programs: A Study of 
M'ore than Three Thousand Children in the New York Metropolitan 
Are~, Columbia University Press, New York, 1936. 
3/ H. s. Dimock, Rediscovering the Adolescent: A Study of 
Fersona.litJDevelopment ~n _ Ad.oJ.escent Boys, .Assoc1.a~1on .Press, 
New York, 937. 
1.2 
' of age were interviewed as to their social activities, games, 
sports, and other interests. 
A third study which reflects the use which can be made of 
the interview in studying children's interests was that done by 
y' 
, young. Here personal interviews were used to provide prelimi-
nary material on children's interests and preferences in motion 
pictures, comic strips, and radio programs. 
y' 
Strang also did a study of children's reading of the comics 
utilizing an interview technique for part of her data. She in-
1 terviewed thirty children and received wr±tten reports f'rom 150 
others. The report is primarily a listing of the responses she 
obtained, with practically no description of the method except 
for the statement already given here as to the size of the 
sample. 
This brief listing comprises all that could be found in the 
actual use of the interview as a research tool in child study. 
As Ruth Strang has remarked: 11Vfuile widely used as a counsell-
ing technic, especially for the purpose of therapy, the intervi~ 
. y 
is accepted as a research technic only with reservations." All 
who h~ve used the interview as a research tool have had to 
l!J Iona Young, 11 A Preliminary Survey of Interests and Preferen-
lces of Primary Children in Motion Pictures, Comic Strips, and 
Radio Programs as Related to Grade, Sex, and Intelligence Differ 
ences, 11 Bulletin of Information, Emporia, Kansas., Kansas State 
Teacher's College, 22: No. 9, 1942. 
2/ Ruth Strang, "~v'hy Ch. ildren Read the Comics, 11 Elementary 
~chool Journal, February, 1943, 43: 336-342. 
3/ Ruth Strang, ''The Interview, n Review of Educational Research, 
December, 1939, 9:498. 
r 
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reckon with what Strang calls its "uncontrolled complexity." A 
few studies have been done to determine the validity and relia- I 
bility of the interview ~s a measuring instrument, but the inte~ 
view is a singularly elusive process to subject to experimental 
study. Nevertheless, it is becoming more and more recognized by 
tailed interview sums up his conclusions as · follows: 
The open interview is indispensable at the begin-
ning of any study where it classifies the struc-
ture of the problem in all its details. It is 
also ·invaluable at the end of a study for anyone 
who is not satisfied with the mere recording of 
the ,low correlations we usually obtain. Good re-
search consists in weaving back and forth between 
open interviews and the more cut-and-dried pro-
cedures. y 
y Paul F. Lazarsfeld, "The Controversy over Detailed Inter-
views," Public Opinion Quarterly, November, 1944, 8: 59. 
1.4 
CHAPTER III 
PROCEDURE 
In the part of their sample designated as Community A, 
_v 
Donahue and Dyer had found a notable increase in preference for 
social studies from the fifth to the seventh .grades and it was 
then the purpose ·of the present study to seek the causes of this 
change. Consequently, the children to be interviewed were drawn 
directly from among those in Community A who had been studied by 
Donahue and Dyer. Within that sample it had been reported that 
there were 96 children who, in the fifth grade, had ranked socia· 
studies fourth or lower in order of preference but who, in the 
seventh grade, preferred social studies to all other subjects. 
These 96 children who had shown such a marked change in their 
attitude toward social studies were then to constitute the 
sample for the present study. 
Donahue and Dyer had not indicated the names of the 96 who 
fell into the prescribed category. Therefore all the checklists 
on which the children in Community A had marked their subject 
preferences for the fifth and the seventh grades were matched in 
order to select these 96 children. 
Through the cooperation of the Office of the Superintendent 
of Schools in Community A, these names were checked against 
school records to find the schools wb.ich these children who were 
~ow in the eighth grade were attending at the time the inter-
J::./ Donahue and Dyer, op. cit. 
===1+:1~ 
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viewing was to take place. In tracing these children it was 
found that nine had moved to other cities or had transferred out 
of the public schools, thus reducing the sample to 87 children. 
Of these 87 children; 38 were girls and 49 were boys. 
The Superintendent of Schools wrote to the principals of 
each of the four junior high schools in Community A advising 
them of the nature of our study and requesting their cooperation 
1 We then met with each of the principals and discussed with them 
our problem and the facilities that would be required. In three 
of the four schools separate rooms were available for each of 
I the two interviewers, thus insuring a completely private con-
ference with a minimum of outside interference. In the fourth 
I 
school only one large room was available, making it necessary 
for both interviewers to conduct interviews in the same room. 
It was not felt that this hampered the privacy of the interview 
J to any extent, however, since the room was large enough to sepa-
rate the two interviews, keeping distraction to a minimum. 
In each case the child was called out of his cla ssroom by 
the principal•s office and told to report to the room where the 
interviewing was being done. In some cases there was a bit of 
apprehension at being thus sun~oned by the principal's office 
but this fear was easily dispelled by the interviewer. 
, The interviews were conducted between January 22, 1951 and 
! March 9, 1951. The time required for the interviews ranged 
I :from thirty minutes to one hour. 
:16 
The Plan of the Interview 
Before a definite plan for the pattern of the interview was 
drawn up, the authors, who conducted all of the interviews, went 
to one of the junior high schools in Community A and talked with 
a few children who were not in the sample about their likes and 
dislikes with regard to social studies as they have studied it 
since the fifth grade. On the basis of the exploratory inter-
views, coupled with the list of pupils' likes and dislikes with 
y' . 
·! respect to social studies as drawn up by Haggerty, a tentative 
pattern for the interview was prepared. A description of this 
pattern follows here. 
It was not intended that this plan be strictly adhered to, 
as it was considered most desirable to have the particular child 
determine the emphases and make those remarks which he consider-
ed mo s t important without suggestion from the interviewer. The 
outline served a twofold purpose. It gave the broad areas which 
were to be covered to provide for uniformity and completeness of 
coverage and it included pertinent questions which could be used 
as points of departure and stimulus for those points in t he in-
terview when remarks could not be evoked by the ordinary flow of 
conversation. In this way some important areas were filled in 
which otherwise would have gone unmentioned. 
!11 Catherine Frances Haggerty, How Children in the Fifth Grade 
''Feel jf:lowarq__:tl~_sto~a__~ G:eogr~phy, unpublished Master t s The sT3; 
Boston University, 1951. 
The interview was opened with a brief explanation to the 
child that we were t~ying to find out how eighth grade pupils 
felt about their social studies courses - what they liked about 
them and what they disliked about them. They were assured that 
everything they told u s would be held in confidence. No refer-
ence was made to the previous preference questionnaires which 
they had filled out. It was felt that such a reference might 
prejudice their responses, in that they would try to fit their 
present memory of their earlier social studies courses to the 
record of their responses on the preference check lists. They 
were told rather that they had been chosen at random as typical 
eighth grade pupils. 
After this introduction, the child was led into the inter-
view with the question, nvmat are you studying in social studies 
right now? 11 This question was intended merely as an opener to 
establish conversational atmosphere and to dispel as much as 
possible a. 11 teacher-pupiltt relationship between the interviewer 
and the respondent. In almost all cases the opening question 
proved easy for the pupil to answer and seemed to increase his 
self-confidence. It also served to give him some idea of the 
kind of thing which was to be discussed in the interview. 
Vihen it was felt that the respondent was at ease and that 
satisfactory rapport had been established, the respondent wa s 
asked to discuss what he studied and did in social studies in 
the seventh grade. Then the sixth grade was discussed, and 
finally the fifth grade. Within the discussion, probing yet 
:18 
non-suggestive questions were asked for the most part. ~men the 
child used a vague term such as ninteresting 11 or "nice" he was 
asked to elaborate this more fully. Also for each grade the 
pupils were asked about the presence or absence of specific ac-
tivities such as making reports, mapwork, reading activities, 
discussion. 
Following the discussion of the three relevant grades, the 
respondents were specifically asked to compare social studies 
i n the three grade s as to subject matter, activities, materials, 
and teacher. With these comparisons plus any voluntary remarks 
the pupil might add, the interview was brought to a close. 
As previously stated, the interviews were conducted by the 
two auth ors of t h i s study. In order to attain as much unifor-
mity as poss ible between the interviews conducted by t h e t wo in-
terviewers, preliminary interviews were held with pupils not in 
the sample in which the interviewers observed each other. Each 
preliminary interview was followed by discussion of the inter-
view. 
Recording the Interview 
Notes were taken all during the course of the interview. 
It was impossible to obtain perfect verbatim notes. But an at-
tempt was made to record the interview in as nearly verbatim 
fashion as possible. Both the cownents of the interviewer and 
of the respondent were carefully noted. 
\v.hile in interviews with high emotional involvement it is 
probably undersirable for the interviewer to take notes during 
the actual interview, it was felt that in this study where there 
was little or no emotional involvement, unobtrusive note-taking 
would not bother the respondent. This proved to be a valid 
as sumption, for in no case did the interviewers feel that the 
respondent was inhibited by the taking of notes. Also, with 
some practice it was possible for the interviewers to take notes 
without interrupting the conversation which was taking place. 
This assumption was also substantiated by the finding s of Mer-
Y 
ton in his use of note-taking during the longer and more compli-
cated focussed interview. He states that his "experience had 
shown that informants (are) not disturbed by the note-taking of 
interviewers •••• " 
Again, to insure that both interviewers were recording the 
interviews in the same manner, the preliminary interviews were 
recorded by both interviewers - the one interviewing and the one 
observing. These records were then compared for uniformity. 
l/ Robert K. Mertoni Mass Persuasion, Harper and Bros., New Yorl ~====!l=~n<d London, 1946. P. 4. 
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Appendix A contains several representative interviews which 
illustrate the nature of the interviews held. 
CHAPTER IV 
ANALYSI S O:B, DATA 
Each of the 87 interviews was written up in the form shown 
in Appendix A. The interviews completed, it was necessary to 
devise some means of putting them into a form in which they were 
readily comparable. A number of interviews picked at random 
were read very carefully and a list compiled of all the remarks 
which had relevance to the pupils' experience with social stu-
dies. From this list broader categories were made into which 
it was felt that most of the remarks would fall. Almost every 
statement in the interviews could be grouped under one of four 
headings: subject matter, activities, materials, and teacher. 
The items in the list were then grouped under these headings 
and this formed the basis for a worksheet on which would be 
tallied the contents of each of the interviews. Provision was 
made for the addition of other pertinent items which might arise 
as the analysis of the interviews progressed. 
This classification would indicate the frequency with which 
each of the factors was mentioned, but in itself could not in-
clude the relative bearing each factor had on the pupil's atti-
tude toward social studies. Therefore, each remark was assigned 
to the grade to which it was relevant. Then it was checked as 
to whether this was s omething the respondent liked about social 
studies, whether it was something he disliked about social stu-
dies, or whether it was something he felt indifferent about. In 
22 
l ll cases, the checking of a remark as having either a positive 
or a negative influence on the ch11d 1 s feelings about social 
studies was made only when there was explicit expression in the 
~nterview of such a feeling. Th e expression of a liking or dis-
a.) ik-4ng +>or a • ~ particular factor in one grade was not carried over 
bo the mention of that factor in another grade unless the respon-
eent hil!isi>J.f made the application to othilr grades. It was in-
,:Perred that if no preference statement was made with respect to 
1 particular factor, it should fall in the area of factors which 
«ere present but to which the respondent was indifferent. 
Each interview was then read carefully and recorded on one 
of these worksheets in terms of the various categories. Each of 
r he authors performed this analysis with hal.f of the interviews. 
In order to insure uniformity between the work of the two author~ 
Jl. number of interviews chosen at random were checked by each of 
,llhe auth ors independently and a comparison was made of the re-
:mlts. 
Appendix B gives an interview and shows how it was trans-
,rerred to the categories on the worksheet. 
I In the subsequent sections of this chapter, the results of 
~his analysis will be presented under the four major headings: 
~ubject matte~ activities, materials, teacher. There the cate-
kories will be more fully amplified by illustrative quotations 
~ . 
!:'rom the interviews. 
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Preferences in Subject Matter 
The content of the social studies course is clearly an im-
portant determinant of a pupil's interest and enthusiasm for the 
course itself. That some areas of study interest some people 
more than others is a truism. This phase of the analysis is in-
tended to determine what topics were most widely preferred by 
the pupils interviewed and ultimately whether the content of the 
social studies course figured prominently in making the attitude 
toward social studies in the fifth grade one of dislike or in-
difference while changing it in the seventh grade to one of defi-
nite enthusiasm. 
Tables IA through ID give the results of this analysis on 
~ subject matter preferences. Tables IA and IB contain the sepa-
rate tabulations for girls and boys. Tables IB and ID give the 
total tabulation. In these tables and the subsequent ones, L 
stands for 11 like 11 , D stands for "dislike", and N stands for 
11 indifferencen. 
The only areas where a majority of the boys mentioning the 
topic showed a definite liking for it were in current events and 
in the study of war and personalities in connection with Americru 
History. The study of United States government and of inventions 
were also liked by the boys who mentioned them, but the number 
of pupils mentioning these was too small to allow any conclusionE 
to be drawn. 
For the girls the topics most preferred were the study of 
OlAf 
"-"'t 
the explorers and of other personalities in American History. 
In their preference for explorers there was a decided difference 
from the sentiment among the boys. 
The only area in which any amount of dislike appeared was 
in geography. This was true of both boys and girls. Not only 
was there a paucity of favorable remarks about geography, but 
!there were a number of distinct dislikes, with the largest num-
ber of dislikes relating to the fifth grade. Although the num-
bers are small, it would seem that the study of physical factors 
such as the study of latitude, longitude, and climate was parti-
cularly disliked. 
Comparing the total number of mentions for history and for 
geography in the fifth grade, it would seem that as children re-
member it, the fifth grade was primarily concerned with geogra-
phy. The seventh grade in their minds was about two-thirds 
history and one-third geography, and they overwhelmingly favored 
the history here. 
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TABLE I A 
FAVORABLE, UNFAVORABLE, AliD INDIFFERENT II 
MENTIONS OF SUBJECT-MATTER STUDIED IN TRE I 
FIFTH, SIXTH, AND SEVENTH GRADES BY 38 GIRLS .AliD 49 BOYS 
GIRL3 BOYS 
7th 6th 5th 7th 6th 5th 
grade grade grade grade grade grade 
L I D L I D L I D L I D L I D L I D 
Current Events 8 12 1 1 6 2 0 3 1 15 14 0 3 7 0 0 16 0 
1American History 17 11 0 1 2 0 0 3 0 14 19 1 0 8 0 1 6 1 
Geography 3 16 2 4 15 5 0 17 6 7 15 3 5 28 5 2 19 5 
United States Government 3 4 0 0 0 0 0 0 0 4 1 0 0 0 0 0 3 0 
Local History 3 4 0 0 1 0 1 1 0 0 5 0 1 0 0 0 2 1 
Ancient History 1 0 0 9 8 0 0 2 0 0 1 0 3 2 3 1 1 1 
Middle Ages 0 0 0 0 2 0 0 0 0 0 0 0 1 1 0 0 1 0 
History (unspecified} 1 0 0 0 1 0 0 1 0 1 0 0 0 2 0 1 0 0 
1 Inventions 1 3 1 0 1 0 0 0 2 2 1 0 0 2 0 0 0 0 
I 
· Word Origins 0 1 0 0 0 0 0 1 0 0 0 0 0 0 0 0 0 0 
Prehistoric History 0 0 0 0 0 0 0 2 0 0 0 0 0 1 1 0 1 1 
1 Indians 0 0 0 0 0 0 0 0 0 1 2 0 0 0 0 1 0 0 
. '7 
TABLE I B 
FAVORABLE, UNFAVORABLE Al{D INDIFFERENT 
MENTIONS OF SUBJECT-MATTER STUDIED IN THE 
FIFTH, SIXTH, AND SEVENTH GRADES BY 87 CHILDREN 
7th 6th 5th 
____grade _ grade _ grade 
L I D L I D L I D 
Cu.rrent Events 23 26 1 4 13 2 0 9 1 
American History 31 30 1 1 10 0 1 9 1 
Geography 10 31 5 9 43 10 2 36 11 
United States Governraent 7 5 0 0 0 0 0 3 0 
Local History 3 9 0 1 1 0 1 3 1 
Ancient History 1 1 0 12 10 3 1 3 1 
Middle Ages 0 0 0 1 3 0 0 1 0 
History (unspecified) 2 0 0 0 3 0 1 1 0 
Inventions 3 4 1 0 3 0 0 0 2 
Word Origins 0 1 0 0 1 0 0 0 0 
Prehistoric History 0 0 0 0 2 1 0 2 1 
Indians 1 2 0 0 0 0 1 0 0 
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II TABLE I C 
FAVORABLE, UNFAVOR..'\BLE, AND INDIFFERENT 
I MENTIONS OF SUBHEADINGS UNDER fu~RICAN HISTORY AND 
II GEOGRAPHY AS STUDIED IN THE F IFTH, S I XTH AND SEVENTH 
I! 
GRADES BY 38 GIRLS AND 49 BOYS 
! 
GIRLi3 BOYS 
I 7th ~th 5th 7th 6th 5th 
I grade grade grade grade Q'rade grade 
II L I D LID LID L I D L I D L I D 
JI.MERICAN 
HISTORY 
Wars 5 6 0 0 0 0 0 2 0 9 5 0 0 0 0 0 0 0 
II 
\I Personalities 5 4 0 1 0 0 0 0 0 6 5 0 0 0 0 0 0 0 II 
II Customs 3 1 0 0 0 0 0 0 0 1 3 0 0 1 0 0 2 0 
I 
I Explorers 15 8 1 0 3 0 1 5 1 7 16 0 2 8 0 1 9 0 
I colonies 6 3 0 0 1 0 0 2 0 1 4 0 0 0 0 1 1 0 
I 
I 
I' Unspecified 1 2 0 0 0 0 0 1 0 1 6 1 0 5 0 1 3 0 
'I 
II 
I GEOGRAPHY i! I! 
Ways of life 1 2 0 2 2 0 0 1 1 3 2 0 1 8 2 0 0 1 
1 Industry, 
I Farming 2 5 1 1 3 2 0 4 0 2 3 1 1 8 2 0 5 1 
I 
[Physical 
Factors 0 1 2 1 4 2 0 4 3 3 1 2 0 9 1 0 4 1 
!unspecified 1 8 1 1 7 1 010 1 3 10 1 3 10 2 2 11 4 
jl II II II 
,! ·I 
l_ /! 2 9 II 
,I 
I 
II 
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TABLE I D 
FAVORABLE, UNFAVORABLE, AND I NDIFFERENT 
MENTIONS OF SUBHEADINGS U:N""DER .AMERICAN HISTORY AND 
GEOGRAPHY AS STUDIED IN THE FIFTH, SIXTH AND SEVENTH 
GRADES BY 87 CHILDREN 
7th 6th 5th 
grade grade grade 
II American History 
L I D L I D L I D 
v'ars 14 11 0 0 0 0 0 2 0 
Persona lities 11 9 0 1 3 0 0 3 1 
Customs 4 4 0 0 1 0 0 2 0 
Explorers 22 24 1 2 11 0 2 14 1 
Colonies 7 7 0 0 1 0 1 3 0 
Unspecified 2 8 1 0 5 0 1 4 0 
I' 
I Geographz 
Ways of Life 4 4 0 3 10 2 0 1 2 
Industry, Farming 4 8 2 2 11 4 0 9 1 
Physical Factors 3 2 4 1 13 3 0 8 4 
Unspecified 4 18 2 4 17 3 2 21 5 
II 
I' 
I! 
II Some typical comments with respect to 
'I 
the preference for 
/history which were the basis for the above tabulations were as 
1 follows: 
I liked the adventtU~e involved in it (history). I 
didn't like about talks of Bradford or where they just 
sat around and talked .• 
In the seventh grade it was more about how the country 
was settled. It seems it would help us a lot explain-
ing how the country got to be what it is. 
I'm more interested in about how our own country grew 
than about others. 
I like adventure so I like to read what happened in 
olden days. 
~Vhen we studied about revolutionary days I was so in-
terested I wished I was back there. 
I liked the things we studied (in the seventh grade) -
like the different explorers and what they were search-
ing for. 
I liked it because I didn't know who discovered and 
founded the thirteen colonies and I liked to find out 
about them. I liked the way they planned their homes. 
[Still other comments which reflect the attitude toward geography 
I 
I 
---r I 
I 
I. 
were as follows: 
Geography doesn't appeal to me at all. Instead of say-
ing here's the lake, it 1 s located at so and so, I like 
to know its history. 
I like different customs of people, but not about cli-
mate and such things. Wny study that. 
In the fifth grade 1 wasn't too interested in hemis-
pheres and things like that. 
It was interesting about the different customs. I 
liked learning about customs better than about longi-
tude and latitude. 
'I 
I 
I 
I 
I 
·I 
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I don't think the study of countries and people is 
very interesting. I don't care what they grow or how 
they dress. 
We did longitude and latitude (in the fifth grade). 
We'd have to find places that she gave us. It got 
sickening and monotonous. 
There were a few favorable comments about geography. This 
1
1 ment was expressed as follows: 
I 
I 
I like to learn countries better than history. It's 
more interesting to know what they eat and the pro-
ducts they have. It isn't so boring. 
I like studying about countries better than about 
people. In the fifth grade we studied about people. 
In the sixth grade countries and rivers. I liked that 
better. 
All of the topics discussed above point to a decided pre-
Jference for the subject matter of the seventh grade. There is 
I one other area which deserves mention here in that it may indi-
cate that the sixth grade marked the turning point in attitude 
toward social studies for a few of the children. This topic is 
ancient history and seems to have involved the study of Greece, 
Rome and Egypt. Twenty-five children mentioned this as part of 
the sixth grade social studies course. Of these twenty-five, 
I! twelve said that they liked it. 
1j ancient history was confined for 
This liking for the study of 
the most part to the girls in 
1 the sample. Their remarks about this preference were often 
I 
,) quite interesting. 
' That was very interesting - about the Romans, Greeks, 
Egyptians. The Egyptians were most bacb1ard of them 
all. We found things that happened that they didn't 
3.1 
I . 
___ _jl 
I 
II 
I 
know about at all, like polio. The Greeks were very 
~ar advanced. The best thing I liked was the Romans. 
They had vast lands and built the Roman Empire. 
I always liked to study about the Romans and early 
Christians, Egyptian and Roman life, their early bat-
tles and buildings and architecture. I liked the way 
they built things, why they built them. I like to 
compare them with things of today. I think they did 
some things more sensible .than now. They say we are 
more civilized today, but we kill thousands with the 
atom bomb. We dropped it on Japan when the war was 
just about over just to test it. 
We had about the Olympic teams and the wars between 
the Romans and the Carthaginians and Athens and I 
think Egypt and Babylon. It was intere.sting about 
the wars and Caesar and how the months were named 
after some of the people. 
I like to see what they did in olden days, especial-
ly Egypt and about the Nile River. 
I got so interested in it I read more about it than 
I had to. I want to study about it later when I'm 
older but I don't think I want to be one of those 
people who digs up lost cities. 
I 
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Activity Pre~erences 
In addition to extended comment on what was studied, a 
large part of the interviews dealt with the way in which the 
material was studied. The children were asked to relate what 
I they did in their social studies classes and the long list of 
activities in Tables II A through II D was the result. 
The activities most frequently mentioned by both boys and 
girls was mapwork. This held true for all grades. The type of 
mapwork seemed to vary from grade to gr>ads, however. The tabu-
lation of this appears in Tables II G and II D. In the fifth 
and sixth gra..des, a. good deal of it consisted of locating places 
on maps, whereas in the seventh grade there was more drawing of 
maps. There seems to be a distinct preference for the latter. 
Boys especially showed an increased interest in mapwork in the 
seventh grade. Nevertheless, on the whole, both boys and girls 
were more enthusiastic about working with maps in the seventh 
grade than in the fifth or sixth grades. 
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TABLE II A 
FAVORABLE, UNI<,AVORABLE AND INDIFFERENT 
MENTIONS OF ACTIVITIES IN THE il 
FIFTH, SIXTH, AND SEVENTH GRADES I, 
BY 38 GIRLS AND 49 BOYS 
GIRLS BOYS 
7th 6th 5th 7th 6th 5th 
grade grade grade grade grade grade 
L I D L I D L I D L I D L I D L I D 
Teacher Explanation 18 2 0 13 8 1 2 4 3 19 4 0 9 2 4 6 2 5 
Teacher Reading 0 6 0 0 1 0 0 1 0 0 0 0 2 0 0 1 0 0 
Floor talks 13 5 4 5 3 2 0 2 2 13 14 4 3 7 0 2 3 1 
Written Compositions 10 9 2 0 2 0 0 1 0 6 8 3 0 2 0 0 2 1 
Reports (oral & written) 1 2 0 1 4 0 0 1 0 0 0 0 0 0 0 0 0 0 
Discussions 6 4 0 6 3 0 0 0 1 8 11 0 0 9 0 1 2 0 
Reading (General) 2 3 0 1 6 1 0 4 5 3 11 0 6 10 3 0 5 3 
Silent Reading 1 4 0 2 6 0 0 2 2 7 2 1 3 2 0 1 2 0 
Oral Reading 2 0 2 3 5 5 1 6 6 9 3 4 3 6 4 3 2 5 
Finding Supplementary 
Inf'ormation 4 4 0 1 4 0 0 0 0 1 2 1 1 6 0 0 0 0 
1:Iaking Outlines 0 3 0 0 1 0 0 1 0 1 3 0 1 2 2 1 0 0 
Taking Notes 0 3 0 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 
Making Booklet 2 1 0 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 
Keeping Notebook 1 2 0 0 0 0 0 0 0 0 2 1 0 0 0 0 0 0 
Questions to Answer 2 14 1 0 14 0 0 5 5 2 19 2 1 5 1 1 5 1 
Tests 4 15 0 1 5 2 0 1 2 4 14 3 0 5 0 1 4 0 
Homework 4 15 0 0 1 0 0 1 0 7 24 3 1 2 0 0 0 0 
Mapwork 15 14 3 5 13 2 3 9 0 28 11 7 4 17 4 5 13 4 
Art Work 0 1 0 4 0 0 1 0 1 0 2 1 0 1 1 2 0 0 
Displays 2 0 0 8 5 0 0 3 0 2 2 0 1 3 0 0 1 0 
Graphs 1 0 1 1 0 0 0 0 0 2 0 0 1 0 0 0 0 0 
Plays 0 1 0 1 0 0 0 1 0 0 1 0 0 2 0 0 0 0 
Field Trips 2 1 0 0 0 0 0 0 0 1 2 0 2 4 0 2 2 0 
Group Work 0 0 0 0 2 0 1 0 0 0 0 0 1 0 0 0 0 0 
Memorization 2 1 0 0 1 0 0 0 1 2 5 2 0 0 1 0 1 0 
Copying Work 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 2 0 
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TABLE II B 
FAVORABLE , UNFAVORABLE, AND I NDIFFERENT 
MENTIONS OF ACTIVITI~S I N THE F I FTH, S I XTH AND 
SEVENTH GRADES BY 87 CHILDREN 
7th 6th 5th 
grade grade grade 
L I D L I D L I D II 
11 
Teacher Explanation 37 6 0 22 10 5 8 6 8 II Teacher Reading .o 6 0 2 1 0 1 1 0 
, F loor Talks 26 19 8 8 10 2 2 5 i II [ Written Compositions 16 17 5 o - 4 0 0 3 
Reports (oral & written) 1 2 0 1 4 0 0 1 0 
1 Discussions 14 15 0 6 12 0 1 2 1 'I 
II Heading (General) 5 14 0 7 16 4 0 9 8 11 S ilent Reading 8 6 1 5 8 0 1 4 
1i I 1 Oral Reading 11 3 6 6 11 9 4 8 
1 
F inding Supplementary o I[ Information 5 6 1 2 10 0 0 0 
Ma k ing Outlines 1 6 0 1 3 2 l l o l 
j1 Taking Notes 0 3 0 0 l 0 0 0 o l 
t Making Booklet 2 1 0 0 l 0 0 0 0 jl II Keeping Notebooks · l 4 1 0 0 0 0 0 O l 
1\ Questions to Answer 4 33 3 1 19 1 1 10 6 I 
Tests 8 29 3 1 10 2 1 5 
2 'I I Homework 11 39 3 1 3 0 0 1 ~ [, :Mapwork 43 25 10 9 30 6 8 22 
Art Work 0 3 1 4 1 1 3 0 l 
J Displays 4 2 0 9 8 0 0 4 0 
Graphs 3 0 1 2 0 0 0 0 0 
Plays 0 2 0 1 2 0 0 0 0 'i 
Jl F ield Trips 3 3 0 2 4 0 2 2 0 II 
Group Work 0 0 0 l 2 0 1 0 0 1 
\ Memorization 4 6 2 0 1 1 0 l 1 11 
Copying Vvor k 0 0 1 0 0 0 0 2 0 
tl I. 
II I; 
I. 
I 
,_ 
,, 
·I 
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II 
i' 
'i 
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11 
I 
1' Drawing Map s 
I 
Tracing Maps 
TABLE II C 
FAVORABLE, UNFAVOliABLE , AND INDIFFEHENT 
MENTIONS OF SUBHEADING'S UlfDER MAP-
WORK BY 38 GIRLS AND 49 BOYS 
GIRLS BOYS 
7th 6th 5th 7th 6th 
grade grade grade grade grade 
L I D L I D L I D L I D L I D 
8 2 0 2 1 1 1 1 0 9 2 6 1 3 0 
4 3 0 0 3 0 0 0 0 6 6 2 0 2 1 
Locating Places 
on Maps 1 2 1 2 7 1 1 4 0 5 1 0 1 8 2 
11 Unspecified 4 9 2 1 3 1 1 4 0 12 4 0 2 7 1 
I 
TABLE II D 
FAVORABLE, UNFAVORABLE, AND INDIFFERENT 
MENTIONS OF SUBHEADINGS UNDER 
MAPWORK BY 87 CHILDREN 
7th 6th 5th 
grade grade grade 
L I D L I D L I D 
DraVling Maps 17 4 6 3 4 1 2 5 1 
Tracing r,;Iaps 10 9 2 0 5 1 3 3 0 
Locating Places 
on Maps 6 3 1 3 15 3 3 10 2 
Unspecified 16 13 2 3 10 2 1 9 1 
5th 
grade 
L I D 
1 4 1 
3 3 0 
2 6 2 
0 5 1 
II 
I 
li 
__ ==Ji 
ji 
jj In 
11 be 
addition to the preference for the drawing of maps, this may l1 
partly attributable to the fact that this was one of many ac-1 
I 
I 
I 
I tivities in the seventh grade whereas in the fifth grade the 
i range of 
!I 
activities was more limited. Also it may be connected I 
I 
1
1 
with the greater preference foJ? the subject matter in the seven-~ 
lr th . grade. 1 
11 The following are some representative comments on this ac-
!; tivity. They represent both positive and negative points of 
jl 
· view. 
I don't like to draw maps. You draw lines and 
that's not interesting. It's no fun. 
I wasn't too interested in it (social Studies) 
then. From what I can remember it was all map 
work. 
They (maps) are fun to do. They help you out. 
They showed us where boundaries were and what a 
country was like when it was first explored. 
It's sort of easy to make a map when you just have 
to trace it. 
It's fun to make maps and mount them and it's fun 
to learn the shape of the countries. 
We didn't do much {in the fifth grade). We'd 
point t h ings out on the map but we didn't study 
much about the map. 
I 
IJ 
I 
·I 
lr 
The activity which ranks second with respect to frequency :1 
II 
I 
I 
!I j, 
of mention is teacher explanation, i.e., listening to the teach~J 
I er tell about the subject. This was overwhelmingly the most 
!I 
liked activity in the seventh and sixth grades. It was even 
I! mentioned in connection with the fifth 
lj frequently. There were a few who felt 
II grade, although not so 11 
that teacher explanation !1 
I 
I 
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I 
' in the fifth grade was undersirable, or, as they put it, 11 the 
1 
teacher talked too much. 11 But even these children made no ob-
jection to the teacher's talking in the seventh grade. For the 
most part the children felt that the teachers' explanation gave 
them more interesting information than the book contained. Thus'i 
· of 43 children mentioning teacher explanation as an activity in 
the seventh grade, 37 expressed a decided liking for it. The 
comments on this were varied but always definite, and very fre-
quently it was among the first things mentioned by the pupil in 
I 
1 discussing the seventh grade social studies course. Some of 
these comments are given below. 
He told us a lot of nice stories about the explo-
rers. He explained to us about everything. 
It's so interesting to listen to Miss A. tell 
sto.rie s . She knows how to tell them. 
I like to hear the stories the teacher tells. 
'I1hey' re interesting. 
She used to talk about everything. We didn't use 
many books. She brought everything up to the pre-
sent. She was pretty smart. 
He'd tell us some things that weren't in the book . 
She really tells you her opinion of the country. 
Some teachers only tell you what's in the book. 
1 The opposite point of view was expressed in the follo·wing com-
1 ments. 
We had more to do (in the seventh grade). In the 
other grades the teacher did all the talking. 
(In the seventh grade) everyone would tell what he 
knew. It's a lot better than sitting and listening 
to the teacher. 
Reporting activities both in the form of written composi-
tions and oral talks were mentioned quite frequently in connec-
I! 
tion with the seventh grade, many pupils expressing a liking for 
this type of activity which was almost nonexistent in their 
I fifth grade social studies class. The girls in particular were 
enthusiastic about preparing reports for oral presentation to 
the class. Some typical remarks about this phase of their so-
II 
: cial studies work were: 
Compositions gave us more details. I liked that. 
I liked it mostly (i.e., social studies in the 7th 
grade) when we had to give floor talks. 
I liked it when he gave us written reports and floor 
talks out of special books he gave us. 
I like to write reports. I have a large vocabulary 
so I can just take it and write it down. 
We wrote quite a lot of nice compositions last year 
about famous people who fought in wars and famous 
women like Molly Pitcher. 
I' There were a number of pupils, however, who expressed a dislike 
for this activity, their rea sons for the most part deriving from : 
I 
shyness and self-consciousness, as in the following comments. 
I like to listen to others give oral talks as long 
as I don't have to give it. I get all mixed up. 
I don't like to get up in front of the class. 
, Class discussions was another activity which marked a consider-
able departure from the fifth grade social studies class as 
. these children remembered it, . although there was some mention of
1
; 
it in connection with the sixth grade. Among the children who 
Jl 
II 
~=-cl-. ~ --
,, expi'essed themselves in favor of class discussion, the prevail- ~~ 
1 
ing sentiment was that it allowed them to express their ovm jl 
1 opinions and also to hear the opinions of others. Ill. 
I like that. You know more about it and if you 1 re 
1
,
1 
wrong you find out. 
That • s what I really liked. VtJe used to have re- ,,.
1 ports to read before the class and give opinions. 
Our Teacher encouraged us to get up and talk. We 
were marked for speaking up in class • . 
I like to have a discussion of anything as long as 
I'm not the only one doing it. I like to get my 
opinion in. 
Sometimes we'd talk and we'd go off the subject. 
It's fun to see the different opinions of the kids. 
My sixth grade teacher had us do most of the talk-
ing. In the fifth we didn't talk at all. ·we just 
read. 
We had an awful lot of class discussions (in the 
sixth grade. Groups would look up topics and give 
a report. We would discuss it and correc t mistakes. 
I like group work. I like giving ideas and opinions 
to the class. 
Whereas all of the activities discussed up to this point 
drew many more mentions for the more recently experienced se-
11 venth grade than for the fifth grade, reading activities were 
mentioned with almost as much frequency for the fifth grade as 
II 
for the seventh grade. The feeling among many of the children 
I 
I was 
i 
lr 
that in the fifth grade they did little other than reading. 
We stuck to the book and didn't take anything out 
of life. 
We just read, answered the questions and read again. 
She never talked to us much about it. 
We didn't have much. Just mostly reading. 
====1j=-
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We just read out of the book and she asked us 
questions. 
The teacher would have us read, we'd almost fall 
asleep, and then she'd yell at you all of a sud-
den. 
The children expressed differing opinions as to their pre-
ference for oral or silent reading. The reading in the fifth 
I grade seems to have been predominantly oral reading and here it 
I 
: was disliked by many of the children, perhaps again because it 
was all they did. It may also be that the oral reading then was 
conducted with a view to improvement of oral reading other than 
I, as a social studies lesson. I 
The only other activity 
J, for the fifth grade was the 
which received considerable mention 
answering of questions. This invol- 11 
I 
I 
at the end of ved questions a chapter, questions in workbooks, 
' and recitation-t-ype questions. The feeling about this was simi- 1 
lar to that expressed in some of the remarks quoted above with 
regard to reading. 
It may be recalled that ancient history in the sixth grade 
was a subject of considerable intere st to some of the g irls who 
were interviewed. In connection with this study, many of them 
mentioned the preparation of displays. This shows up as a fa-
vored activity among the girls for the sixth grade. It may be 
I 
1· inferred that the boys, for the most part, were unimpressed by 
1 
this since very few of them mentioned this activity. Two of the :l 
I 
boys who spoke of doing art work in connection with social stu-
dies described it as "silly". 
II 
I 
I 
I 
I ~~I · I: The remaining activities were mentioned by a very small 
li number of the pupils interviewed. Their influence was evident 
1: in individual cases, but it is not po,ssible to make any compari-'1 
1 sons or draw any conclusions about them. That they did make 
I 
, impressions on particular children, however, can be seen 
1: following co~ents taken from some of the interviews. 
by the !, 
II We had a sc1•ap book about LConununity yand she read 
us stories and we put it in our notebooks. I liked 
that very much. 
We had to say the capitals of all the states. 
liked that because I really like to memorize. 
you write things down you sometimes lose them, 
if they are in your head they are always there 
you need them. 
I 
If 
but 
when 
He'd skip around the book. I like to finish one 
chapter and go on to the next chapter. 
We went to some museum. It had some good animals 
in glass cages. 
I liked the booklet we made. I never knew about 
LCommunity !7· Your own city is most interesting. 
We used to have about six people in a group and work 
on a country. We 1 d have magazines and books to find 
out facts. At the end of the week we'd write up 
everything we could find and give oral talks. There 
was a chairman for each group. 
We used to make graphs about Greece and the agricul-
ture in that country. Then you can compare it with 
other countries and see how it was different. 
'I 
\i 
I 
I 
I 
Materials Preferences 
Tables III A and ITIB give the tabulations on all the ma-
i terials mentioned by the informants. The textbook 
I 
' been the principal basis of instruction in all of 
seems to have ll\ 
the grades I 
discussed in the interviews. It was not possible to discern 
very much about the nature of the textbooks used in the fifth 
fand sixth grades. There was naturally more vivid memory of the !~ seventh grade textbooks. To a large extent these books were 
!! liked by the pupils with 30 of the 48 children commenting on 
I! 
il textbooks expressing a liking for them. The fifth and sixth 
grade books were not liked nearly so well. The book which re-
ceived special comn1endation by a number of the children was the 
seventh grade American History book by Moon entitled The Story 
II of Our Land and People. Some of the pupils said of this book: 
·I 
I 
I' The 
I 
The author must have had a sense of humor. 
They have nice maps in it and in the back they have 
about all the presidents and about all the states, 
what the flower is and things like what it's famous 
for. 
It has interesting stories about presidents. 
It has lots of maps. They show you routes and what 
happened. It's good. 
It has all about the presidents in it and it has an 
index with the presidents and what they did. 
remarks relative to the fifth and sixth grade textbooks 
j less specific in nature, often the memory of them being confined:/ 
II I! 
·13 
t 
I' 
I 
TABLE III A II 
I 
FAVORABLE, UNFAVOHABLE, AND I NDIFFERENT li li 
I MENTIONS OF MATERIALS USED IN THE 
11 FIFTH, SI XTH, AND SEVENTH GRADES 
I BY 38 GIRLS AND 49 BOYS II GIRLS BOYS 
1: 
I 
7th 6th 5th 7th 6th 5th 1 
grade grade grade grade grade grade! 
L I D L I D L I D LID L I D LID! 
lj Textbooks 
II 
7 9 0 5 14 0 0 14 3 23 7 2 5 16 6 3 7 4jl 
j/ Additional 
3 1 0 4 2 0 1 2 0 2 2 0 1 4 0 2 0 o!l ' Books II Audio-Visual 
2 8 0 1 2 0 0 2 0 17 7 0 6 4 0 5 5 oil 1 Aids 
' Current Events 
Newspapers 2 5 0 1 3 2 0 2 1 8 6 1 2 4 0 0 2 0 
TABLE III B 
J.i'AVORABLE, UNFAVORABLE, iU>ID I NDI FFERENT 
MENTIONS OF 11ATERI.ALS USED HJ THE 
FIFTH, SI XTH AND SEVENTH GRADES 
BY 87 CHILDREN 
7th 6th 5th 
grade grade grade 
L I D L I D L I D 
I 
11 Textbook 30 16 2 10 30 6 3 21 7 r Additional 
I Books 5 3 0 5 6 0 3 2 0 
: Audio-Vi sual 
1
1 Aids 19 15 0 7 6 0 5 7 0 
· li Current Events 
10 11 1 3 2 Newspaper 7 0 5 1 
--=======t 1 
I 
to physical aspects such as size, color, and newness. There was 
coJ.tLparatively little liking expressed for these textbooks, this 
' being especially true of the fifth grade textbooks with only 
three of thirty-one children saying they liked the textbook. 
I ' 
Also, there was more dislike expressed with respect to these 
textbooks than was true of the seventh grade textbooks. On the 
whole, however, the children mentioned the presence of these 
1 textbooks without expressing either enthusiasm or dislike for 
them. The following are comments by some of the children who 
1 felt positively or negatively about these books. 
In the fifth grade I didn't like the book. It 
wasn't very interesting. They didn't tell much. 
It wasn't hard to read, but I just didn't like it. 
I didn't like it because it didn't have any maps. 
I liked the book. It had lots of pictures and it 
was in story form. 
We had a book about Vikings, Columbus, and the Cru-
saders. It was a. good book we used. It explained 
things in story form, and it had large print. 
It was a thick, small book. It was an old book but 
when it was telling about Egypt it to'ld every little 
thing - how they lived and how they made things and 
what happened when the river overflowed and about 
the desert and about the trees where they got figs. 
The book had quite a few pictures and the print 
wasn't too fine. 
'I There is some evidence that books other than the textbooks 
were made available to the pupils, but comment on this was limi-
1 ted to a few children: 8 children mentianing them for the se-
venth grade, 11 for the sixth grade, and 5 for the fifth grade. 
·15 
I 
I 
The number of mentions of this for this sixth grade was a bit 
higher than for the other grades, but again the cases are too 
few for the drawing of any conclusions. 
I Current events magazines seem to be widely used in the 
I 
school system in which these interviews were conducted. Again 
I 
the magazine used in the seventh grade drew the most acclaim. 
A few of the children thought that the magazine used in the sixtn 
grade was too limited in its coverage. 
The audio-visual aids mentioned were for the most part con-
· fined to movies. While a 11 
I large number of children mentioned the showing of movies in con-
A very few mentioned radio programs. 
I 
nection with their social studies class, it is necessary to add 
that in many cases the children noted that they had seen only 
one or two movies. Therefore, it is probable that this was not 
an important factor in changing the attitudes of children toward! 
I' social studies. 
46 
The Teacher 
I I 
II · The discussion of the teacher as it evolved in the inter- 1 
1 views could be divided into two parts: one part relating to thel11 
1
1 
teacher as a teacher of social studies and the other part rela- ~ 
I 
I II · ting to the teacher's personality in general. The comments were1 
: extremely varied, with the number of children mentioning a par-
ticular characteristic quite small. The most significant of 
these characteristics will be discussed below and where five or I 
more children mentioned a particular characteristic, the number 
I of mentions will be given. 
1 The t4ree factors which were mentioned most frequently as 
I 
[I making their seventh grade teachers good teachers of social 
li 
I 
il 
II 
I! 
I! I studies were: (1) the teacher answered questions freely, noted 
I lj 
a lot about social studies, 11 ! by twelve children; (2} they knew 
I' noted by eleven children; and ( 3) they had traveled a great deal ! 
II and could relate their personal experiences to the subjects be-
[ ing studied, noted by ten children. Contrariwise, the major 
I 
I . 
iCOmplaint against the fifth grade teachers was that they failed 
: to give explanations or talk to the children about the subject 
1: being studied. Seventeen of the children made a comment in this 
.vein about their fifth grade teachers. This is roughly twenty 
I 
I 
per cent of the children of the sample. This is a very large I 
percentage when one considers that these remarks were made with- ! 
out specific questioning. In addition to this, five of the 
children felt that their fifth grade teachers did not know very 
47 
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much about social studies and therefore could give them only 
what was in the book. The sixth grade teachers seem to have 
been better teachers of social studies than the fifth grade tea- l 
chers in the views of some of' the children. Quite a few of the 
children had remarked on the way in which their sixth grade tea- 11 
·chers explained things to them and seven of these children noted 
· that their sixth grade teachers had traveled a great deal and 
told them about other countries from their own experiences. A 
few of the comments are reproduced below to show the quality and 
1variety of the remarks which were made. They are grouped accor- 1 
ding to the grade to which they refer. 
1
The Seventh Grade Teacher 
! 
' 
He told us about the war and where he'd traveled in 
Sweden and Norway when he was in the war. 
He'd tell us things that weren't in the book. 
He knew more about social studies than the other tea-
chers. He could answer questions that the other tea-
chers had to look up in the book. 
We had a teacher that liked social studies quite a 
bit and kept us informed about up-to-date news. 
She was interesting. She was always willing to 
answer questions. 
She really is a social studies teacher. The others 
taught all the subjects. She knows a lot. 
1; The Sixth Grade Teacher 
I The teacher had visited different countries and she 
told us her experiences. 
He has traveled. He told us he was in the army and he 
told us about Prance, so he told us lots· about the 
I 
I 
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French people and what they did during the war, so he 
gave us a better idea of what the world is. 
She was good at language and such subjects like read-
ing and music, but she wasn't so good at social stu-
dies. She didn't discuss things to us. 
The Fifth Grade Teacher 
We justread. She never talked to us much about it. 
In the fifth grade the teacher didn't explain things 
very well. She'd say the cavemen were primitive. I 
didn't know what the word primitive meant. She'd use 
such big words. 
She didn't know too much about it except what we read. 
She was new and didn't do much talking. 
She wasn't too interested in social studies. 
Thus it can be seen that the teacher's interest in and 
knowledge of· social studies coupled with the ability to effec-
tively tell children about social studies loomed large as fac-
tors in determining the attitudes of these children toward so-
cial studies. 
The teacher's personality was frequently remarked on by the 
children in such comraents as "she was crabbyn or "he never lost 
his temper". All of these comments were recorded and tabulated 
as to whether they indicated a liking or a disliking for the 
teacher as a person. Table IV gives the tabulation of the num-
ber of favorable and unfavorable comments with regard to tho 
teacher's personality. 
------~~----=-
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I' I TABLE IV 
I PUPILS' TEACHER PREFERENCEs ·ll-
1 
No. of No. of 
Favorable Unfavorable 
Mentions Mentions 
Fifth Grade 11 30 
3 ixth Grade 24 15 
Seventh Grade 29 11 
·::·if uile there were 87 children in the sample, 
not all children comme nted one way or the 
other about their teachers. This table 
includes only those cases where specific 
favorable or unfavorable comnent was made. 
The sixth and seventh grade teachers drew much more favo-
rable co~nent than the fifth grade teachers. The mere fact that 
some of the fifth grade teachers were disliked does not in it-
self indicate, however, why other subjects were preferred to 
i social studies, for the same teacher taught all subjects. That 
I 
the seventh grade teacher was liked as a person may be signifi-
' cant, however, because in the seventh grade different subjects 
were taught by different teachers. It is conceivable here that 
a favorite teacher determined the favorite subject for some of 
the children. 
Of the twenty-nine comments which favored the seventh grade 
l te~cher, ten related to the sense of humor which the teacher di , 
II played. This was expressed in such remarks as: I! 
!
11
1 HHee was very good. He cracked jokes and we had fun. \I 
wasn't crabby. He was full of jokes. 
II 
·50 
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I 
I 
I 
He made jokes in class. If someone made mistakes 
he'd laugh and call you stupid. He didn't really 
mean it. Just kidding. 
He teaches good. He has a sense of humor. He's 
funny. 
Of the thirty comments which indicated dislike of the fifth 
grade teacher, sixteen related to her strictness or ill-tempered ! 
disposition. These children said of their teachers: 
The fifth grade teacher was always shouting until 
your ears busted. 
She was crabby. She used to shake the children and 
everything. 
She used to scare you. When she'd yell everybody 
would jump ten miles high. 
The other comments which were made with regard to their 
teachers' personalities involved the following characteristics: 
partiality, helpfulness, kindness, appearance, voice, age, 
!friendliness, fairness, male teacher, use of big words, absence 
from class, leniency in marking, constant correction of pupil, 
seriousness, sympathy, teacher's attitude toward teaching in 
general. 
51. 
Other Preferences 
There were some comments made which fell into none of the 
previously discussed categories. Some of them dealt with such 
curriculum factors as departmentalization and length of time de-
l 
! voted to social studies. With relation to the former, thirteen 
children commented that seventh grade social studies was impro-
ved by having a separate teacher and a particular class hour for 
lj it. For a few of the children this seems to have been an impor-
11 tant determinant of their change in attitude toward social 
studies. They said; 
I 
Here it's only social studies. In the other grades 
they were always trying to teach us other subjects 
when we were learning social studies. 
She really is a social studies teacher. The others 
taught all the subjects. 
I Still others criticized their fifth and sixth grade social 
I 
I studies classes for the failure to provide adequate time for 
I 
proper treatment of the subject. Eighteen children noted that 
very little time was spent on social studies in the fifth grade. 
Twelve children made the same comment about the sixth grade. In 
some cases, as the children remembered it, they did not dislike 
I social studies in 'the fifth grade. They just had very little orl 
lit. 
I 
II 
The following are typical comments relative to this point: 
It didn't seem so interesting as no·w. Then we 
only had about twenty minutes on it and we 
couldn't take it up so deeply. 
She (fifth grade teacher) didn't bother too much 
with social. 
------
Not much social studies in the fifth grade. We 
spent most of the time on reading and arithraetic. 
We had more time for it in the seventh. In the 
fifth it was just a war between two sides. In 
the seventh, they told us about the leaders and 
the battles and I knew wha t was going on. 
I like it better now. We have more time for it 
here. Then we just used to skim over it. 
We had more time to do thi1~s like notebooks and 
making maps. 
A few other children complained of a lack of variety in the 
work in the fifth grade. As they said: 
We didn't do much. We'd point out things on the 
maps but we didn't study about the maps. We 
didn't do enough. 
It was dead. We had the same book all the time. 
We used the same map all the time too. 
We didn't have much. Just mostly reading. 
It was mostly baby stuff in the fifth grade. She 
kept going ba ck over the stuff so we 1 d get it in 
our head . Sometimes you'd know it right off and 
you'd have to go back over it with the rest of the 
class. 
It v1as the same thing over and over again -- what 
men did, how they did it. Now it's different. 
It's all varied. You would tell they came from 
Portugal and they all came from Portugal. In the 
seventh grade we wouldn't stay on the men for half 
a year, only f or two or three weeks. 
For the se children the work was easy and monotonous. 
1children found greater variety both in subject mat ter and in 
l tivities in the seventh grade. 
I 
same \ 
I 
ac-
1! In contrast to these chil dren who found the worl-r. too easy, 
I 
~~ there were six children who said that they :f'elt they weren't 
1
1 mature enough to understand social studies in the fifth grade. 
53 
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1 They felt now that they were older and had more ba ckground, they 
could properly appreciate it. 
It was awful hard. We w·ere just beginning social 
studies. It was ~o new and hard. 
It wa s my first year in it and there was so much to 
learn. 
I wa s more grown up (in the seventh grade) and 
didn't fool around so much. I got my mind down to 
work. In the fifth grade I used to pull the girls' 
pigtails and tie their dress tails in knots. 
I didn't understand it too much. I think now that 
I'm older I understand it better. 
• 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
There were 87 children in Community A who in the fifth 
grade ranked social studies fourth or lower in their list of 
subject preferences but who in the seventh grade chose social 
studies as their favorite subject. 
The purpose of this study was to determine what factors 
were instrumental in bringing about this radical change in atti-
tude toward social studies between the fifth and seventh grades.! 
That the change in attitude which was indicated in the previous 
subject preference studies had taken place was corroborated in 
the interviews which made no reference to the preference stu-
dies. A few children did say that they liked social studies in 
the fifth grade, but the discussion revealed that they liked 
only certain phases of it and disliked other phases of it. The 
analysis of the interviews clearly revealed an overwhelming 
ference for the seventh grade social studies course. 
That no one factor can be singled out as the cause of the 
change is made quite clear by the foregoing analysis of the in-
terviews. For each individual child there were a number of 
factors operating to bring about the change. Even with this 
caution in mind, however, it is possible to point to certain 
crucial conditions which aroused the enthusiasm and interest of 
the children in the seventh grade for a subject which in the 
1 fifth grade they had found either uninteresting or too diffi-
1 
1 
II 
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cult. Also, certain specific characteristics of the fifth grade 
social studies course can be pointed out as contributing to an 
important way to this indifference or dislike. 
I The factor which looms largest so far as number of favora-
ble and unfavorable mentions is concerned is the presence or 
absence of teacher explanations. In the seventh grade and in 
the sixth grade to a more limited extent a large amount of the 
learning seems to have come through listening to the teacher's 
account of the subject matter. The fifth grade teachers, on the 
other hand, tended to make reading the principal activity. The 
children expressed themselves greatly in favor of the former. 
The number of children who complained of the absence of teacher 
explanation in the fifth grade was even greater than the number 
who stated that there was too much reading. This finding on the 
surface indicates a rather alarming tendency to prefer passive 
listening to active participation in the learning process. How-
ever, this conclusion requires some qualification. There was a ~I 
large amount of pupil reporting and discussion in the seventh 
grade in addition to 11 story-telling 11 by the teacher. Through 
such a presentation there was more communication between pupil 
and pupil and also pupil and teacher. The children spoke fa-
l vorably of these reporting and discussion activities with consi-
1 derable frequency. The fifth grade, on the other hand, seemed 
II to some of the children to be taken up with purposeless reading 
I and learning of isolated facts, with little or no teacher parti-
I cipation _:_pupi~ participation. It is true, however, that the 
1 
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former lack was complained of more frequently than the latter. 
The only other activity in addition to reporting, discus-
sion, reading, and teacher explanation which was commented upon 
extensively by a large number of children was mapwork. The map 
study in the seventh grade was liked to a much greater extent 
than that in the fifth grade. The reasons for this lie partly 
in the realm of the nature of the mapwork, the fifth grade work 
being centered on location of places on maps while the seventh 
grade work involved the drawing of various types of maps. It 
may be that in the .seventh grade there was a clearer relation 
between the mapwork and the topics being studied than existed 
in the fifth grade. Another possible explanation of this in-
creased interest in mapwork may lie in the comparative interest 
in the subject matter. This factor will be discussed later in 
this chapter. 
On the whole the children felt there was "more to do 11 in 
the seventh grade. The social studies course in the seventh 
Related somewhat to the above factors are t he elements in-
traduced by depart:J1entalization which in this community began 
in the seventh grade. To begin with, this seventh grade curri-
culum allowed more time for the teaching of social studies than 
was provided in the elementary grades. S ome of the children 
indicated that very little emphasis or time was given to social 
studies in the fifth grade, :vesulting in their own lack of' in-
terest in it. Also, with the provision of a larger time allot-
~~-=-=-=-~~==~~=--==================================================== 
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develop 
\I 
-1 
I 
socj.al studies in the seventh grade, it was possible to 
more fully the topics being studied and thus give them 
clearer meaning and purpose. The second and perhaps more impor-
tant aspect of departmentalization which the children mentioned 
as influencing their interest in social studies was the presence 
of a teacher who was primarily interested in teaching social stu 
dies -- who liked social studies, and who had a thorough back-
ground in the subject-matter being studied. The contagion of 
the teacher interest is surely a factor that must be reckoned 
with in the teaching of social studies and it was evidently 
operating in respect to t h e problem being studied here. Not on-
ly did the children like listening to the teacher's discussion 
of a topic, but their interest was also heightened when they had 
a respect for t h e teacher's knowledge of the subject. 
In addition to the influence of the seventh grade teacher's 
explanations, there has to be considered the roll of the tea-
cher's personality in making social studies the favored subject 
of these children in the seventh grade. As was pointed out in 
the previous chapter, since a departmentalized program identi-
fies a particular teacher with a particular subject, a subject 
may be favored because it is taught by a favored teacher. This 
was no doubt true for a few of the children who pointed enthu-
siastically to their social studies teacher's "good jokesn, even \ 
temper, or leniency in marking. 
1 With regard to the influence of the topics studied in the 
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various grades on the attitudes toward social studies in those 1 
- -- -- -·- -- _j_ 
---=---- I' 
II 
I 
II -- 11 =~r----- -~ --
11 grades, it can be stated with some certainty that these childre r 
\ decidedly preferred history to geography and that their irapres- I 
sion was that the fifth grade was predominantly concerned with 'I 
geography while the seventh grade was for the most vart con-
I 
cerned with history. However, it cannot be discerned to what 
extent this subject preference was determined by factors of tea 
\ cher personality and methods of teaching. Within the seventh 
grade where both history and geography were part of the program, 
the history was preferred. This indicates that the topic being 
studied did exercise some influence, but its degree and impar-
l tance is uncertain. The children's preference for history 
seems to stem from its adaptability to a "story-like" presenta-
tion. They find accounts of people, customs, and adventures 
more interesting than discus s ion of climate, industry, agricul-
ture and the like. This preference was discernible also in the 
girls' enthusiasm for ancient history which _they studied in the 
sixth grade. 
The materials used as the basis of instruction in the 
grades concerned in this study seem to have played a minor role 
in bringing about the pronounced change in attitude. Neverthe-
less, it is noted that the textbook used in the seventh grade 
was widely preferred to the fifth grade textbook. This is pro-
bably closely related to the topics treated in the textbook, 
many of the children noting that the "stories" in that book were 
11interesting. 11 None of the children, however, dwelt on the di-
-____ j! ference in materials when directly comparing the fifth with the 
----r 
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seventh grade. 
To summarize, the results of this study indicate that these II 
,children who in the fifth grade were indifferent to or disliked I 
social studies were brought to like social studies above all 
other subjects in the seventh grade by the following factors: 
teacher explanation and secondarily teacher personality; a grea-
l! ter variety of activities with a comparatively lightened reading 
load; departmentalized curriculum which provided a stronger 
1
1 
~~ emphasis on social studies and a teacher whose specialty was I ~~ teaching social studies; and, finally, subject matter which they I 
l: pref'erred, i.e., the study of' history rather than geography. I 
The results of this study are necessarily only directly re- i 
levant to the 87 children studied. However, this study does 
provide further proof of the validity of the stands made by mo-
ldern educators for relating the social studies to the child's 
!experience, for widening the materials and avenues of instruc-
il 
ltion, and for increasing pupil participation in their learning. 
I 
I The importance which the children in this study attached to 
I teacher explanations and 11 story-tellingn is somewhat disturbing. ·1 
IThe ease of' arousing pupil interest with ef'f'ective story-telling 
!on the part of' the teacher may lead some teaehers to build their I 
I I 
11social studies courses around such an activity. Children need I/ 
li to learn to participate actively in the learning process, develoj 
ping proper critical attitudes and the ability to locate infor- 1. 
I· 
l[mation and make judgments for themselves. 
It 
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1 Questions of curriculmn such as time allotments for social 
studies and departmentalization which were instrumental in 
bringing about the new interest in social studies for some of 
the children studied cannot be answered in this study except to 
\point out that these things did in these cases fos-ter the condi-
tions which wrought the changes in attitude. 
I It remains for other such case studies which can follow the 
i 
I 
changing attitudes of children through a number of grades to 
test the validity of the results of this study for a larger 
group of children. 
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APPENDIX A 
The following are four of the interviews conducted in this 
study. The interviews are each divided into five sections: ~he 
opening discussion of the eighth grade, followed by discussion 
of the seventh, sixth, and fifth grades respectively, and end-
ing with specific discussion of the various grades with respect 
·I to activities, subject matter, and teachers. 
The phrases in parentheses are questions which were asked 
by the interviewer or comments by the interviewer on the prog-
ress of the interview. These questions and comments are recor-
ded here in shortened form. The remaining parts of the record 
are as nearly accurate accounts of the respondent's statements 
as it was possible to obtain without a stenographic record. 
Interview No. 1 - Girl 
I. What are you studying in social studies right now? 
Like about the inwigrants coming into the country, slums, 
and about depressions. (vVhat did you study earlier this year?) 
The Constitution and the amendments and the Civil War and the 
Re~onstruction Period and about Alaska and I think about Argen-
tina. That's all I can remember. (Vfuat do you do in your so-
cial studies class?) We go over the homework and she'll tell us 
different things and she g ives us. the next homework. Sometimes 
we have floor talks and sometimes she reads us stories and we 
have to trace maps and sometimes we have to point them out, and 
one time she took us to show us how they were voting . (Wnat 
kind of homework do you get?) Words to look up in the dictio-
nary, pages to read, questions to answer, writing paragraphs on 
dates, and sometimes floor talks. Last year I liked social 
I 
studies but I'm having a hard time this year. It's interesting 
but hard. ( What topic do you like thE> best this year?) About 
/ different countries. (What activity do you like best?) I like 
1 to _hear the stories she tells. 
~pi================~~-~= 
. li 
~~~1~I~- 0Vhat·~~~d you study in social studies last year? 
I The explorers. I forget what countries. It was about 
!
Indians -whether the Indians were really red or something and 
how people came to this country. About Pilgrims and Quakers and 
l
we had maps to do and we took current events and he gave us work 
in those. They have a joke section. And what's going on in the1 
I 
world. We had to answer questions. In the younger grades it's 
called the Weekly Reader. (What else did you do in your social 11 
I studies class·?) We had .floor talks and he showed us a few mo- !'\ 
I
vies about olden days and how they went to work and about Neg-
1 roes. (Did you have any homework?) Enough. I don't :mind it 
1 though. (Here she went . into extended comment on how she doesn' t ]
1 !like to watch television: that she'd heard that some people say1 
· that television keeps some children .from doing their homework 11 
but that when she has homework to do she goes right ahead and li 
does it.) It was interesting last year about the different cus- J 
toms. He used to bring in books about d:lfferent men and how 
they lived. I think it's awful interesting. I liked learning 
Jabout customs better than about longitude and latitude. 
!III. ·'Jnat did you study in social studies in the sixth grade? 
I remember I learned about the map - the degrees. I think 
we learned about Greenland. We were always taking tests on the 
maps and we had to point out things on the map. (What else did 
you do?) We did reading. I wasn't too interested in it then. 
'I From what I can remember it was all map work. In the fifth 
grade we learned about the explorers. I remember that. (1Vhat ' 
else did you do in the sixth grade?) We had the Weekly Reader. 
We learned to .figure out cartoons. We did .questions on them. I 
(Did you have to give any floor talks?) A couple. Once for the 
imothers he had a few of the girls and boys get up and talk. We 
;were studying about the Egyptians and we brought clay to school I 
and we made scrolls and tablets. That wa s very interesting. I 
1 IV. What did you study in social studies in the .fifth grade': 
I It was awful hard. We were just beginning social studies. 
\
It was about the explorers and I remember she had maps on the 
blackboard. It was about the colonie s . I was absent a week or 
two. ( What did you do i n social studies in the fifth grade'?) 
We studied what each of the men explored. vVe has to give a few 
f loor talks. We prepared reports in a group. It was hard. 
In the fourth grade we just studied about Arabs. It was so new. 
I went to a different school in the fifth grade than in the 
fourth. At the old school we didn't have much social studies. 
I 
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I 
In which grade did you like social studies best? 
The seventh. ( ~Vhy?) I don't know. It was just interest-
(vVhat do you mean by interesting?) He brought in diffe-
things and we had movies and he told us things. 
1
1 
ing. 
rent 
(Did you prefer social studies in the fifth or the sixth 
grade?) The fifth. It was new to me and just different I sup-
pose. (Wnat was your favorite subject in the fifth grade?) 
Reading. (What subject did you like second best?) Probably 
I social. . 
( ~Vhich teacher did you prefer?) They all seemed awfully 
nice. (Yi.hich do you think was the best social studies teacher?) 
The seventh grade teacher. I liked them all but he made things 
interesting. (Did you think your fifth or your sixth grade tea-
l cher was better?) I liked them both the same. Mr. -- (sixth 
I 
grade teacher) used to tell us stories about the war. He was i 
I it. Miss -- (fifth grade teacher) was awfully nice. (Did they 
teach you in the same ways?) Mostly. (I· didn't pursue this 
further because she was becoming confused by this line of ques-
tions.) 
(Wnat was your favorite topic in all the grades?) The 
Egyptia ns, colonists, the way they dressed, their tools, their 
daily routine. (Vfuat topic did you like least?) About the Con-
stitution. That's dry. I don't like giving floor t a lks either.· 
(Do you prefer history or geography?) History a little better. ·1 
( (Vfhat was your favorite activity?) To hear the stories the 
teacher tells. They're intere3tlng. And reading too. (Wha t 
I 
activity did you li~e least?) Sometimes the homework. I don't 
I like to look up words in the dictionary. It really depends on 
I my mood. 
I Interview No. 2. - Boy 
I. Vfuat are you studying in social studies right now? 
Mostly about governments. (What governments?) The C.I.O. 
and the I.U.E. and about the different laws. (What laws?) Laws 
about strikes and what they did for people. (vVhat else have you 
studied this year?) Now we're studying about different battles 
like in the Philippines and we studied about Thomas Jefferson. 
(Wha t do you do in your social studies class?) We do homework 
and then we talk it over and then we start the next homework. 
(What kind of homework do you get?) w·e read for test and some-
times we just answer questions. (Vfuat kind of questions?) 
I 
Identify different places. Tell the capital. (Anything else?) 
\ Tests. ( \~at do you like best?) The tests. ( Vihy?) To see my 
, marks. 
I 
[II. What did you study in social studies last year? 
We studied about the colonists going to the West Indies and1 
[how men went to India to get spices and jewe ls and how they were! 
I robbed. Then we had Columbus, DeSoto, Vespucci, and about 11 
A-
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II changed to this book (i.e., the one they have in the eighth 
: grade) and we had about laws. (vVhich part did you like best?) 
! The third quarter. {\~at did you study then?) About the atom . 
Jbomb. I like things that are nearer than things of long ago. 1 
1 ('What did you do in your social studies class?) Sometimes we'd 
1
1 
I talk and we'd go off the subject. It's fun to see the different,! 
1 opinions of the kids. (Did the teacher talk a lot?) Not so I 
!much. He just asked questions. (Did you have to give any spe-
l cial reports?) He gave us wheat or corn. You had to look it up' 
f and then we had reports on famous men. ( Were the se oral re- I 
1
·
1 
ports?) Yes. ·,ve gave them in class. (Did you like to g ive l 
them?) Yes. (Vfuy?) It gives you more about the man. (\tYhat 11 
If else did you do? Did you have any work with maps?) We drew thel 
~~ ·west Indies. ii•'here Balboa and Columbus went - the sea routes. 
I 
(Did you like that?) No. (VVhy?) I don't like to draw maps. I 
! You draw lines and that's not interesting. It's no fun. (Did 
1 y ou have any movies?) Yes. About the at om bomb. And about 
Gloucester too. Then we had a test on it. It's good to have a 
test after a movie so the teacher can tell who is fooling 
1 
around. Anyway the movie was so interesting I didn't fo.ol 
around. Ivir. -- gave good tests. 'l1h ey were long so you had a 
chance for a good grade. This year we only have ten questions. 
' I1.lso, Ji.llr . -- gave us blanks. This year we have choices. I like 
blanks better. You have to think it out and it doesn't have to 
be exact. 
i III. What did you study in social studies in the sixth grade? 
DeS oto, Balboa, those men who discovered things in the 
West Indies. ( \Vas this the same thing you studied in the se-· 
venth grade? ) Yes. That's why it was easy for me in the se-
.' venth because I knew a lot of them men. (Did y ou study a nything 
else '{ ) We didn't have much. We didn't hardly ever get a test • . 
VJe never used to have no homework anyways. (Did you have a so- II 
cia l studies book?) It was a big, thick, book. It told us 
I about the history of the United .States and about different ci- J 
i ties, like Massachusetts and what it was i'amous for like shoes 
11 and some about vegetables. Oh, and we used to draw a lot of 
'' maps. Sometimes we used to fill in different states to see if 
we knew them. We did that in the seventh grade then too. (Did 
you do anything else?) S ometimes kids used to bring in pictures 
and she'd talk about them. She didn't need t h e book because she 
traveled all around the world and she told us about it. She 
showed us her souvenirs. (Did you like her to talk to you?) 
Yeah, you didn't have to read the book then. (Didn't you like 
J to read the book?) No. It takes you off the subject and they 
take a short story and make it too long. It only should have 
important things. ( Anything else?) No. One time when vve were 
studying ab out Plymouth Rock and she brought us a piece of it. 
Maybe it was an imitation one. 
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j (fifth grade) was more of a social studies teacher. (Do you 
I
I mean she was better than the sixth grade teacher?) She made us 
1
g O more in the book. (Vfilat do you mean?) We never had home-
ll work. We'd just read and she'd ask us what we read about. (Did 
J! you like it?) It all depends. S ometimes she'd get different 
ll
kids to read and they couldn't tell it good. And sometimes I'd 
get lousy topics and it wasn't s o interesting. Some of the 
1
.! words were hard for us. (Did you like the book?) No. (Did you 
ldo anything else?) We used to have tests. A big one at the 
·: end. Not many in between. None like we have now. (Anything 
[else?) It was the same thing over and over again. Wha t men 
jdid. How he did it. Now it's different. It 1 s all varied. You 
/I would tell they came from Portugal and they all came from Portu-
l
l gal. In t h e seventh grade we wouldn 1 t stay on the men for half 
1 
! a year. Only for two or three weeks. · I 
It V. In which grade did you like social studies best? J 
I
; The seventh. It was more varied than even the eighth. We 
1 
talked about men, g overnments, where they went, different places ~1 
11 I like adventures. After you get home from school in the fifth I' 
you have nothing to do. I like to have some homework. It keeps ! 
II your mind on different thing s. You learn more if you have home-1 
work . I 
I (Did you like social studies better in the fifth or sixth ! 
grade?) The sixth, becaus e she just showed us pictures. 3he I 
didn't make us read about the different men. Miss -- (fifth i 
grade teacher) told us about t h e same men over and over. In ti1e l 
sixth we used to fill in maps. We could bring them home to do. 1 
I 
( Note that earlier he had stated that he didn't like mapwork.) 1 
( Which teacher did you like best?) The seventh grade tea- 1 
1
1 
cher. The fifth grade teacher was more on the crabby side. The1 
I sixth grade teacher was g ood. Th e s eventh grade teacher was I fun. He'd crack some jokes and sometimes he'd let us write sto-1 
/rie s and jokes and let us talk to each othe r and his tests would 
lbe easy because he had the answers on his desk. You could copy I 
II the answers. But if you copied a lot he'd put it in his book. 
II I liked the sixth grade teacher better than the fifth. She . 
1
1
1
.would laugh but the fifth grade teacher was a real crab and if 1 
you'd talk she 'd keep you after school. The sixth grade teacher: 
'
had a better disposition than t he other one. Sometimes when we I 
were tired she 1 d read stories to us. I 
( vVhat is your favorite topic in social studies?) Ab out 
! different wars, when wars were, and who fought. Just talk ing 
11 about important men you get weary. I like about the fleet. 
I 
H;:>w customs were y ears ago and ~ow. bPave men were in t h e wars. 
I 
(Do you like geography?) Only 1f 1t 1 s a good place. But I 
1 really like something more active like different wars. I don't 
I
! like studying about the United States. No action. I just like 
1 the b at tles. 
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(Vfhat is your ffavorite activity?) Writing homework. ( vVhat 
kind of homework?) iNriting a topic on war. ( What do you mean 
II by 
11 topic 11 ?) Make good first sentence and good last sentence. ~ 
!Pill in between. This'll make the kids interested. Must have 
1
1
, an exciting middle part too. 'When it was fought, who it was wo 
by, and trouble they went through. Near the end I'd put the 
11 battle that was the turning part of the war • . 
1
1 (What social studies book did you like best?) The seventh 
I' grade one. It told about all the different men and what they 
1
/ invented. How cruel men were. It was more varied than other 
'
books. It didn't tell whole life stories. Just short stories. 
(Do you prefer oral or silent reading?) Silent. When I 
1 read to myself I can learn more. Vfuen I read out loud I just 
Jread it and forget about it. 
I 
I Interview No.3. -Girl 
I. Vfhat are you studying in social . studies right now? 
About after the Civil War and after the Reconstruction 
1Period. The causes of the Civil War and some of the early in-
ventions. Mostly all about that. ( 'v'Jhat do you do in your so-
cial studies class?) We go over the questions we had. Some-
1 times we read. She explains everything we're doing. If we have l 
maps she gives us time to do it. (Do you have any floor talks?) 
!
She doesn't let us have notes. Everyone has a different sub- I 
ject. (Do you have any movies?) Not this year. We had one or I 
two last year. (Does the . teacher taUc to you very much?) Yes. 
She's very interesting. We can raise our hands and ask what 
we're not sure of. (Wh.at is your favorite subject this year?) 
S ocial. I like music too. {Vfhy do you like social?) Miss --
makes it interesting. It's sensible. You don't have to work 
things out like in English Or' Math. 
II. \Vhat did you study in social studies l a st year? 
About homema king. (I found out later' she meant coloniza-
tion by this.) And before the Civil iYar and the French and 
Indian V'iar and before that. And some on pre sent day things. 
Inventions. How they came about and I believe some about coun-
tries at the end of the year and some current events. ( ~nat 
countries did you study?) S outh America and I believe England 
and some other European countries. ( Vv'hich pa rt did you like 
best?) The homemaking part. How the colonies came about. 
This year I like them all. I don't like finding places on maps 
11 and doing ~raphs. (Wbat did you do in your social studies class 
I 
' 
1. last year?) Mr. -- he didn't give so much homework. Only seven 
or eight questions. We went over them and he went around the 
class to see if we were paying attention. ·we had to point 
things out on the map. (Did you have to give any floor talks?) L~ 1, He let us have a few notes and it wasn't word for word. (Any li written compositions?) On the explorer's and one on inventions. 
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: we were assigned certain books in the library and we prepared 
l them from them. (Did the teacher talk to you very much? :) Yes. , 
1 He talked very much. He didn't always talk about social. He 
l
'l didn't always stick to the subject and he brought in souvenirs. 
1He made things interesting too. I liked him. ( What was your 
1 favorite subject last year?) Social. 
1
11 III. What did you study in social studies in the six th grade? I 
I think we studied the South American countries and Aus-
11 tralia and Alaska I think. Then some on the explorers and some I 
1
1 inventions. I liked seeing what other people do and I had a ~j very good teacher, not like in the fifth and fourth grade. The~ 
1
1 
stuck right to the book and didn 1 t take anything out of life an1 
Ji it was the first time we had a man teacher. ( wnat did you do 
II in your social studies class in the sixth grade?) He talked 
1 
quite a bit. He had lots of quizzes orally. And we had compe- . 
j1titions at the map. And the maps, he didn't always make us go 
I up and p oint things out. (Did you have much reading?) We went Jat our own speed. Certain people got different books. I liked . 
I 
the stories in the book. (Did you have to prepare any reports?) ! 
Yes. We had quite a few. We had a nice library. He•d get I 
!books from there and read certain articles and we could prepare 
ii it at home or at school. I liked that. I like g iving floor 
IJ talks. 
j
1 
IV. What. did yo-r: study it; social s ~udies in t~e ~ifth grade? 
I th~nk we JUSt stud~ed countr~es then. We JUSt read, 
answered the questions, and read again. (Did you read orally or 
silently?) I think silently. She never talked to us much about 
it. There were cards in the back of the room with questions on 
1
., them. YJe had to take a card and answer the question and if we 
did we got a dot on the chart in front of the room. I didn't 
1 like that. It wasn't so interesting as when you have a teacher 
talk to you and if you didn't understand it you just went on not 
I 
understanding it. (What was your favorite subject in the fifth 
I grade'l) Reading. 
r v. In Vlhich grade did you like social studies best? 
Seventh. Mr. -- was sort of humorous. He made things stai 
in your mind. He was interesting and the tests weren't very 
h ard. I liked everything better last year because we had dif-
ferent teachers. (Describe your fifth grade teacher.) She wa s 
quite strict and she didn't bothermo much with social. S o it 
Jwasn't clear about social until the sixth grade. 
I! · ( What is your favorite topic in social studies?) Things 
Ji lead ing to the Civil Vfar and the Civil 'Nar. (What topic do you 
I
I like least?) Graphs in geography. History comes easier than 
! geography. And you hear more about history outside of school. 
11 (What is your favorite activity?) Writing compositions, 
I not from the book but as it comes to you. I like to draw maps 
- ~=--- ,,,= ==-== ===--============---c=-=====--=--==-~~=--= 
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but I don't like to go up and point thing s 
('Jfuat is your favorite social studies 
lthis about t he same. The author must have 
Interview No. 4. - Boy 
out on the map. 
book?) Last year and 
had a sense of humor. 
I. ~~at are you studying in social studies right now? 
We study out of Our Land and People. We have studied about 
the Crusaders, the early history of discoverers like Columbus. 
We are now studying about our possessions in the Pacific. (Would
1 you explain this a little more?) We s tudy how they help us, 
like the Panama Canal and in time of war . how we use :t·c. Yie also 
l
studied about communications, the steam engine, cars, locomoti-
,ves. I was never much interested in the more modern history. I 
llike early American History. (Do you have any tests?) We have 
!about one a week with about ten questions on each one. The book 
l
is very well written and easy to follow. There are not many 
maps of countries but there are some maps of wars, mostly gra-
phic pictures to show where they are located. (Do you have any 
h omework?) A lot more than other teachers give but I don't mind 
it. (Do you have class discussions?) Yes. About the homework 
. and other things. 1fle tell what we think about it. 
II. · .~a t did you study in social studies last year? 
We studied about Crusaders and discoveries. i\mer ican ri-
vers, island in the At l antic and Pacific. We had a little map 
I drawing showing routes taken by the explorers by .lines and dashe s . We studied about the diamond fields in Africa mostly by 
class discussions. (VVhat about the maps?) He would give out 
maps. We filled them in. We had to write topics on discoveries 
He would call on certain ones and we would read it i n class . 
Then he'd collect and correct them. I like to read reports, but 
I don't like to read from the book. (The respondent here stated 
!
t hat he feels self-conscious when he has to read from the book.) 
I don't like to make mistakes. The kids laugh. The teacher ex-
11 plained that we all make mistakes. I like to read to myself. 
I understand the story better. I can fi gure it out better. 
I (Did you have any homework last year?) Not too much • . At the 
1
start of the year I didn't do my social homework. I wasn't in-
lterested in early J\merican History of the s ixteen hundreds and 
1on like the Pilgrims and the English. (This seems to contradict what he said in connection with the eighth grade.) We didn't do 
much work that year and not much f rom the book . We mostly had 
discussion and read about forestry and turpentine. We did cur-
rent events if it connected with what we were studying. 
III. What did you study in social studies in the sixth grade? 
It was mostly all ancient history about the early Romans, 1 
Christians, Hebrews and Greeks. (Did you like :tt?) Very much.==ll=l, ===== 
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1 I always liked to study about the Romans and early Christians 
and about Egyptian and Roman life - their early battles and 
1 
buildings and architecture. I liked to study about their Em-
! perors. How they ran their country, their good and bad points. I 
I We didn't study much about early American History like Columbus .1 
1 {Did you have any homework then?) Yes. We looked up topics on II 
different things like. Chinese temples and then we made models I 
out of paper. (Did you like that?) Yes. I liked the way they I 
built things, why they built them. ! ; like to compare them with 'I 
II things of today. I think the-y did some things more sensible i 
I 
than now. ( Vfuat do you mean?) They say we are more civilized ' 
i today but we k ill thousands with the atom bomb. In the Crusades'J 
, they poured oil from the walls on the Crusaders. People say I 
i what barbarians. Well what do you expect. Today some of the I 
l
most educated people don't mind dropping the A-bomb. We dropped1 
I 
it on Japan when the war was just about over just to test it. 11 
(Did you have any mapwork in the .sixth grade?) Not much. An ,' 
awful lot of class discussions though. Groups would look up I 
topics and give a report. We would discuss it and correct mis-
takes. I like group work. . I like g iving ideas and opinions to I' 
1 the class. 
I I 
li IV. Wh a t did you study in social studies in the fifth grade? 
11 I don 1 t remember much about the fifth grade. We took geog-11 I raphy - about oceans, continents, rivers, seas. I was pretty · 
I
I good in it but didn't like it much. I just wasn't interested inl 
. geography. ( Why not?) I don't really know. I can't remember I 
t' much • 
. I 
Ill V. In which grade did you like social studies best? 11 The sixth. I liked to study about ancient Greek a nd Roman 
'jl building s. I always liked to read about their power and wars. II 
1 I noticed that no nation can ever remain in power long or keep 
1 II 
anything it conquers. 1 
(Did you prefer the seventh or fifth grades for social stu-
1
1 die s? ) The seventh. It was more hi s tory than the study of con-I 
1 tinents. There wa s more ancient history here too. I don't 
lj really remember. much about the fifth • . It would be hard to real JIJ 
1 
ly say that I l1ked ths seventh more than the fifth because I 
1
J can't remember about the fifth to compa re it. I 
1 ( Which teacher did you like be~~ for social studies?) ThiS:! 
is hard to say because a social stua1es teacher may be very good 
i but I may not b e interested in the topic. But I think the se- f, 
I venth grade teacher was best. He seBm.ed to go i nto it more than' 
1
' the sixth grade teacher. He discus sed it more and had more 11 
1 tests. He seemed to be able to put it over good. You could ask: 
! him questions . · II 
II 
( Which did you prefer - the six th or f ii'th grade teacher'?) Jl 
. The sixth grade teacher taught better than the fif t h grade tea- . 
·. cher. The fifth grade tea cher was not much of a talker or tea-
11 ch er of social studies. Probably in the fifth grade it was J! ___ _ 
~~= --~-~- -----
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because I just didn 1 t wa1~t to learn. l1 
( Which teacher did you like best as a person?) The sevant:tJI 
grade teacher was ea sy to get along with. He was g ood-natured. I 
I'd say the fifth grade teacher nex t. She was younger than the II 
sixth grade teacher. She wa s more active. The sixth grade tea-
cher was more crabby. She was jealous of other teachers and 
l
made us buy stamps. One day I didn't buy any on purpose. Bhe 
sent home a dep ortment notice. She always had to h a ve 100% war 
stamp buyePs. 
I 
l 
r 
.I 
I 
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APPENDIX B 
The following is an interview and the worksheet upon which 
1
1 the contents of the interview were put into categories in prepa-
:ration for t he tabulation of the contents of a ll the interviews. 
I 
li 
A similar worksheet was filled out for each of the interviews. II 
II 
II 
II 
The respondent in this interview was a girl. 
The Interview 
II I. 
II 
,I ~fuat are you studying i n social studies right now? 
i About Spain and the Revolution in Cuba and hoYv the Ameri-
l
cans have trouble in the Philippine Islands. How America was 
organized. About the Revolution, the Declaration of Indepen-
l
dence, t~e explorers,_ Columbus and what people ~hought about the 
world beiore 1492. ( iv.hat do you do in y our soc1al studies 
iclass?) He gives us assignments. He calls on us for answers. 
Then sometimes we have reports or summar ies and he calls on kids 
to g ive them. He g ives us topics. (Do you like this?) I've 
I 
1 always liked social studies. The only thing I don't like is 
when we have to study for a test. 
II. vVhat did you study in social studies last year? I 
Geography. About Africa. The different lake s and coun- I 
tries in Africa and about India, the crops, climate, conditions. 
And we studied about illn.erica' s i mports and e.xports and about 
Britain a nd the colonies, Ireland, Australia, New Zealand. (Did 
you have any history?) The second half. We had the same book 
we have now. (1iV'hat did you do in your social studies class?) 
Mr. -- gave u s typed sheets with questions. We had to read the • 
chapter and answer questions. In class he'd t a lk to us . ivrostl'il 
1 common s ense. 
1:/e used to have discus s ions. I liked that. ( What 
I else did you do?) Once or twice we had maps. (Did you like 
1 
1 tha t?) I don't like geography. (Did you do anything else?) We 
I 
saw movies, mostly about the English . (Did you have to prepare 
any special report?) Yes. We ha d to look t hem up. I liked 
tha t because then I could make my own paragraphs. I like to 
lool{ things up in the encyclopedia. I have one at . home. I 
! like to browse t h rough it too. 
I 
// III. wnat did you study in social ~tudie s in the s ixth grade? I 
That's wha t I really liked. We used to have rep orts to 1 
I read before the class and give opinions . There was more dis-~JI 
cussion. Our teacher encouraged us to get u p and talk. ( v¥hat 
-- - - - __ _JI - L 
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did you study about?) Current events. A little geography. We 
had the Young Citizen. (Anything else?) Our teacher would read 
about a story and if it was in India, we had to point it out on 
the map. (Did you have a social studies book?) It was about 
ancient history. We read it out loud in class and we talked 
about it. (Did you like that?) Very much. ( Vfuy?) I liked the 
way it told how civilization began to develop. How Rome wa s 
built up and then taken away by the barbarians. (Did you have 
any maps to do?) In the fourth grade. (Did you like them?) Not 
at all. Geography doesn't appeal to me at all. ( Why?) Instead 
of saying here's the lake, it's located at so and so, I like to 
know its history. 
IV. What did you study in social studies in the fifth grade? 
I think it was about the Rocky Mountains, California, the 
different states. {What did you do in your social studies 
class?) We didn 1 t give any reports in social studies. We must 
have had a social book. In the earlier grades we alw~ys used 
to read out loud until in the fifth grade there were reading 
groups. (I think this was reading rather than social studies.) 
We had no maps to draw. When we talked about Canada people 
would bring in Canadian money. 
v. In which grade did you like social studies best? 
'Sixth. It was because there was more discussion in the 
cla ss. If you want to express an opinion it was freer. Our 
teacher encouraged it. She always encouraged social studies ac-
tivities. We were marked for spe a king up in class. 
(Did you prefer the fifth or seventh grade for socia l stu-
dies?) The seventh - the second h a lf. I didn't like the f irst 
half. (How about the fifth grade?) We didn't have so much . 
In the fourth grade we had more than in the fifth. 
(Which teacher did you like best·?) S ixth grade teacher. 
She wasn't so strict. She was more like a friend. The way she 
used to tell you things. How you 1re standing in class. 
(Did you prefer the fifth or seventh grade teacher?) Se-
venth. He was a nicer teacher. (What do you mean by 11 nicer 11 ?) 
He wasn't strict at all. When he explained something he made 
sense. You knew it before he went on. {How about the fifth 
I 
grade teacher?) I didn't like her too well. · She wasn't as much 
/
of a friend. I used to have a tendency to talk a lot. She 
I 
didn't like it. If she'd ask me a question I'd know it but I j l wouldn'~ be interested enough to answer. And she didn't tell me how to 1mprove. , 
( What is your favorite topic in social studies. I know 
it's history, but do you prefer any particular history?) Ancient 
History. I got so interested in it I read more about it than I 
ji
had to. I wa nt to study about it later when I'm older but I 
don't think I want to be one of those people who digs up lost 
lcit:i.es. (This intense interest was clearly derived from the . 
sixth grade.) 
----q--
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( vVhat is your favorite activity in connection with social 
studies?) Special reports and discu s sion. I like to look up 
things. If there's a doubt in my mind I can look it up and 
i ' ind out. 
(What book did you like best?) In the six th grade. That 
book of ancient history. 
(Do you like studying current events?) I love it. I wish 
we'd study it now. 
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